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I. TWS Vision 
 

Successful teacher candidates support learning by designing a Teacher Work Sample that employs a 

range of strategies and builds on each studentÕs strengths, needs, and prior experiences. Through this 

performance assessment, teacher candidates provide credible evidence of their ability to facilitate learning 

by meeting the following TWS standards: 

 
A.   The teacher candidate uses information about the learning-teaching context and student individual 

differences to set learning goals and plan instruction and assessment. 

 

B.   The teacher candidate sets significant, challenging, varied, and appropriate learning goals. 

 

C.  The teacher candidate uses multiple assessment modes and approaches aligned with learning goals to 

assess student learning before, during, and after instruction. 

 

D.  The teacher candidate designs instruction for specific learning goals, student characteristics and needs, 

and learning contexts. 

 

E.   The teacher candidate uses regular and systematic evaluations of student learning to make 

instructional decisions. 

 

F.   The teacher candidate uses assessment data to profile student learning and communicate information 

about student progress and achievement. 

 

G.  The teacher candidate reflects on his or her instruction and student learning in order to improve 

teaching practice. 
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II. TWS Frequently Asked Questions 
 
 

Question #1: What is a TWS? 
The TWS is a performance-based assessment that allows you to demonstrate your impact on student 
learning by describing a comprehensive unit that you have taught. It also affords you the opportunity to 
demonstrate your ability to utilize seven essential teaching processes identified by research on best 
practice as fundamental to improving student learning. The TWS for Professional Education documents 
your use of these seven teaching processes (i.e., TWS Sections I through VII). Each teaching process (i.e., 
Section) includes the: (a) standard, (b) task, (c) prompt, and (d) rubric that defines various performance 
levels. The respective standards and rubrics will be used to evaluate your TWS. The prompts (or directions) 
help you document the extent to which you have met each standard. Please study and review this material 
carefully when completing your TWS. 
 
Question #2: What is the comprehensive unit? 
You are required to teach a comprehensive unit in your endorsement area. The definition of the words 
Òcomprehensive unitÓ will vary by licensure level and endorsement area. Your unit should be extensive 
enough to demonstrate the processes outlined in the TWS. Before teaching the unit, you will describe 
contextual factors, identify learning goals based on your state or district content standards, create an 
assessment plan designed to measure student performance before (pre-assessment), during (formative 
assessment) and after (post-assessment), and plan for your instruction. After you teach the unit, you will 
analyze student learning and then reflect upon and evaluate your teaching as related to student learning. 
 
Question #3: You’ve talked about Sections I through VII. What is Section VIII? 
The TWS also incorporates an expectation and evaluation of writing quality. Section VIII is a rubric based 
on the 6+1 Trait Writing Guide. 
 
Question #4: I’ve heard people talk about Section IX. What is it? Do I have to do a Section IX? 
Section IX focuses on discipline specific content. You will find a Section IX requirement if you are seeking 
endorsement in one of the following areas: art, English language arts, history and government, 
mathematics, PE, and science. Section IX will be graded separately by content faculty. The pages in 
Section IX do not count toward the 20-page maximum page requirement. 
 
Question #5: Why Must I Do a TWS? 
In spring of 2004, the teacher education faculty chose to replace the required teacher education portfolio 
with the requirement that all teacher education candidates complete a TWS.  The TWS provides faculty 
with an assessment of your ability to design and deliver a comprehensive teaching unit.  
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Question #6: Is the TWS synonymous with the KPA? 
The TWS is closely aligned with the KPA. The WSU teacher education faculty has scrutinized the KPA 
content to ensure that all KPA elements are addressed within the teacher education curriculum. There is no 
element within the KPA that you will find unfamiliar because all KPA elements have been addressed within 
your teacher education program. Program completers recommended for licensure are encouraged to study 
the KPA information available on the KSDE web site prior to submitting the KPA. 
 
Question #7: Where can I find a copy of the TWS instructions? 
You can find the TWS instructions, as well as the program-specific Section IXs, in the handbook given to 
student teachers and on the WSU COE web site (http://webs.wichita.edu/?u=ess&p=/teacherworksample). 
Your program faculty also can provide you with the Section IX material.  On the website you will see links 
for the Teacher Work Sample, Section IXs, TWS Frequently Asked Questions, glossary, score sheet, 
remediation process, attestation and consent form. The directions for completing the TWS are clearly 
spelled out in the TWS document. Please read the directions carefully and adhere to these directions when 
completing the TWS. The TWS Handbook will also be available in the Student Tracking Evaluation Portfolio 
System (STEPS), which can be accessed at https://steps.csuchico.edu/  
 
Question #8: Am I able to build on my PTWS submitted during my earlier methods class when 
choosing my comprehensive unit that will serve as the foundation for my TWS? 
No, you are not able to use your PTWS completed during your methods course(s) as a  
component of the TWS to be submitted during your student teaching semester. The PTWS and the TWS 
should reflect two different teaching units. If you are in the same classroom, your contextual factors may be 
similar, but the remainder of the TWS should differ (e.g., different instructional implications). 
 
Question #9: When and where must I submit the TWS and other required documents? 
All TWS documents are due on the date published in the current semesterÕs student teaching calendars (15 
week, 8 week split placement, and 10 week/6 week split placements).  All TWS documents will be 
submitted electronically to our online system, STEPS.  Refer to the following link for specific information 
regarding the TWS: !""#$%%&'()*&+,!+"-*'./%0/1234554678#1%6(9/"%:"/.';"<:/##9="%  
 
Question #10: What must I submit? 
You will submit one copy of the TWS and an attestation/consent form electronically through STEPS. 
 
Question #11: If I’m in a split placement, which placement do I use to complete the TWS 
comprehensive unit? 
Candidates with two placements must teach their comprehensive unit for the TWS during the first student 
teaching placement. 
 
Question #12: Where can I get help? Can I ask faculty, a US, or my CT questions regarding how to 
complete the TWS? 
All TWS components have been covered in one or more of the courses completed by the student as part of 
his/her program.  The TWS, completed solely by the candidate, provides valuable insights to the teacher 
preparation program faculty regarding the academic programÕs impact on candidate learning.  Cooperating 
teachers, university supervisors and teacher education faculty have been instructed not to co-plan units or 
provide direct editing. The cooperating teacher; however, might give input on the appropriateness of your 
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unit.  Examples of requests for co-planning include, for example, ÒHow do I devise an assessment plan?Ó 
ÓWhere should I include formative assessment?Ó  ÒWhat are some good activities for my unit?Ó 
 
Question #13: Where can I find examples of Teacher Work Samples? 
Student TWS samples are available at: http://fp.uni.edu/itq/Scored_TWS/index.htm. Please 
remember, however, that there is a grave penalty for plagiarism, including but not limited to, revocation of 
licensure recommendation opportunity, redo the TWS instructional unit, and/or dismissal from the 
university. 
 
Question #14: What, if anything, will be done if a student plagiarizes the submitted TWS? 
In accordance with WSU policy, we will not tolerate any form of academic dishonesty (e.g., plagiarism, 
misrepresentation). An act that compromises the integrity of the submitted TWS can jeopardize a 
candidateÕs KSDE licensure recommendation. KSDE has clearly stated that a person plagiarizing all or part 
of a KPA will have his/her license revoked. We are taking a similar stance, i.e., any plagiarism within a 
TWS component(s) will jeopardize the candidateÕs KSDE recommendation for licensure. 
 
Question #15: When will the TWS be scored and who scores the TWS? 
Trained teacher education faculty will score the completed TWSs soon after submission.  
 
Question #16: How will I know how well I did on the TWS? 
Scores and comments will be posted at the same web address, in which you submitted your TWS.  You will 
receive notice when your scores are ready. 
 
Question #17: Must I earn a particular score on the submitted TWS? 
You must earn 80% or better (94 or more points of the 117 points possible) on the TWS total score with no 
less than 60% on any one section. If you fail to meet the criteria above, you will be required to enroll in a 
one hour TWS remediation course and revise the TWS until the passing criteria is met. 
 
Question #18: If I do not pass the TWS with the required score, will I be able to graduate at the end 
of the semester and participate in the commencement ceremony? 
Yes, you will be able to graduate and participate in the graduation ceremonies (e.g., walk across 
stage) even though you failed to pass the TWS with a score of 80% or above and you have not yet 
completed the TWS Lab remediation course.   
 
Question #19: If I do not pass the TWS with the required 80% score and no less than 60% on each of 
the individual sections, can I still be hired by a school district even though my recommendation for 
licensure cannot be made until I complete the TWS Lab course? 
If you fail the TWS and successfully complete the remediation, you will be recommended to KSDE for your 
conditional license and can be hired. If you do not pass the TWS you may qualify for KSDEÕs Òemergency 
substitute license.Ó This license is requested through a local school district where you plan to substitute 
teach. The Licensure Officer will process the paperwork required to recommend you for your KSDE license 
as soon as the TWS Lab course is completed and the grade is posted on the WSU mainframe. 
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III. TWS Instructions 
 

The TWS for Professional Education contains seven teaching sections identified by research and 

best practice as fundamental to improving student learning (i.e., Sections I-VII), as well as a section 

assessing your clarity of writing (i.e., Section VIII).  Some programs require an additional Section IX that 

pertains to your specific endorsement area. The TWS and corresponding Section IX can be found in the 

handbook given to student teachers or on the COE web site. (See the TWS link at: 

http://webs.wichita.edu/?u=ess&p=/teacherworksample.) Each TWS Section includes the: (a) standard, (b) 

task, (c) prompt, (d) suggested page length, and (e) rubric. The rubrics will be used to evaluate your TWS. 

The ÒpromptsÓ provide the information you are to address in that particular section. Please read the prompt 

many times and reflect on your instructional unit, as well as your written document, to ensure that you have 

included the information asked for in a concise, yet thorough and comprehensive, manner. It is important 

that you articulate clearly and concisely because a TWS that exceeds the maximum number of pages (see 

below) will not be reviewed, i.e., scored. 

You are required to teach a comprehensive unit in your endorsement area. The definition of the 

words Òcomprehensive unitÓ will vary by licensure level and endorsement area.  A Òcomprehensive unitÓ for 

elementary candidates may reflect a daily unit taught on 10 consecutive school days. On the other hand, a 

secondary candidateÕs comprehensive unit may extend over a longer period with lessons taught for an 

hour, three times a week.  Your faculty advisor, university supervisor, and/or cooperating teacher will 

provide guidance and parameters regarding the unitÕs duration.  The TWS incorporates processes required 

of teachers prior to the actual teaching of a unit. For example, you will describe contextual factors, identify 

learning goals based on your state or district content standards, create an assessment plan designed to 

measure student performance before (pre-assessment), during (formative assessment) and after (post-

assessment), and plan for your instruction. After you teach the unit, you will analyze student learning and 

then reflect upon and evaluate your teaching as related to student learning. 
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IV. TWS Required Format 
 

A. Cover Page Identification 
Your cover page should include the following: 

1.   Your my WSU ID 

2.   Date submitted (semester/year)  

3.   Grade level taught 

4.   Subject taught 

5.   Placement school where you taught your TWS unit Ð use the real name of the school. 

 

B.   Document Font, Size, Margins, Maximum Pages 

1. Font: Times New Roman 

2. Font size: 12 point 

3. Line spacing: Double-spaced 

4. Margins: 1 (one) inch 

 
C. Table of Contents 

Include a Table of Contents directly behind your TWS cover page. Include in your Table of Contents all 

TWS sections, references, and appendices. 

 
D. References 

1. If you referred to another person(s) or organization(s) ideas or material in your TWS document, you 

must provide a reference for this material at the end of your TWS. The title page for these references 

can simply state, ÒReferences.Ó 

2. References are not included in total page length.  

3. Cite your references in accordance with the American Psychological Association (APA) style (explained 

in the manual: ÒPublication Manual of the American Psychological AssociationÓ). 
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E. Charts, Graphs and Assessment Instruments 

1.  Charts, graphs and assessment instruments must be included in your submitted TWS document. Other 

appendices, e.g., student work, may be included also, if desired. 

2. The appendices must also include page numbers. If your written material ends on page 16, for example, 

the first page of your appendices would be page number 17. 

3. Please note that your appendices are not included in the TWS 20-page maximum length. Please, be 

very selective when choosing appendices. Appendixes are to provide clear and concise evidence that 

clarifies and complements your written material.  

 

F. Page Length Recommended Per Section 

A suggested page length corresponding with TWS Sections #1-7 is provided in the TWS document. The 

page lengths given represent guidelines only. You may choose to alter the page length if appropriate, 

although it is not recommended that you stray far from the given recommendations. 

 

G. Anonymity 

To protect the privacy of the students, do not include any student names in any part of the TWS including 

appendices.   
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V. TWS Sections I-VIII;  

Standards, and Indicators Overview Pages 
 

Section I:  Contextual Factors  
 
Standard: The teacher uses information about the learning-teaching context and student individual differences to set 
learning goals and plan instruction and assessment.  
 
Indicators: 

a. Knowledge of community, school, and classroom factors  
b. Knowledge of characteristics of students  
c. Knowledge of studentsÕ varied approaches to learning  
d. Knowledge of studentsÕ skills and prior learning  
e. Implications for instructional planning and assessment  

 
Section II:  Learning Goals  
 
Standard: 
The teacher sets significant, challenging, varied and appropriate learning goals.  
 
Indicators: 

a. Significance, Challenge and Variety 
b. Clarity 
c. Appropriateness for students 
d. Alignment with national, state or local standards  

 
Section III:  Assessment Plan  
 
Standard: The teacher uses multiple assessment modes and approaches aligned with learning goals to assess 
student learning before, during and after instruction. 
 
Indicators: 

a. Alignment with learning goals and instruction 
b. Clarity of criteria for performance 
c. Multiple modes and approaches 
d. Technical soundness 
e. Adaptations based on the individual needs of students  

 
Section IV:  Design for Instruction  
 
Standard: The teacher designs instruction for specific learning goals, student characteristics and needs, and 
learning contexts. 
 
Indicators:  

a. Alignment with learning goals 
b. Accurate representation of content 
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c. Lesson and unit structure 
d. Use of a variety of instruction, activities, assignments and resources 
e. Use of contextual information and data to select appropriate and relevant activities, assignments and 

resources. 
f. Use of technology  

 
Section V:  Instructional Decision-Making  
 
Standard: The teacher uses ongoing analysis of student learning to make instructional decisions. 
 
Indicators: 

a. Sound professional practice 
b. Adjustments based on analysis of student learning 
c. Congruence between modifications and learning goals 

 
Section VI:  Analysis of Student Learning  
 
Standard: The teacher uses assessment data to profile student learning and communicate information about student 
progress and achievement. 
 
Indicators: 

a. Clarity and accuracy of presentation 
b. Alignment with learning goals 
c. Interpretation of data 
d. Evidence of impact on student learning  

 
Section VII:  Reflection and Self-Evaluation 
 
Standard: The teacher reflects on his or her instruction and student learning in order to improve teaching practice. 
 
Indicators: 

a. Interpretation of student learning 
b. Insights on effective instruction and assessment 
c. Alignment among goals, instruction and assessment 
d. Implications for future teaching 
e. Implications for professional development 

 
Section VIII: Writing Guide 
 
Standard: The teacher candidate writes a well-crafted document that clearly describes experiences and 
understanding of the seven processes identified by research and best practice as fundamental to improve student 
learning.
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V. Section I. Contextual Factors 
 
 
TWS Standard  
The teacher candidate uses information about the learning-teaching context and student individual 
differences to set learning goals and plan instruction and assessment.  
 
Task  
Discuss relevant factors and how they may affect the teaching-learning process. Include any supports and 
challenges that affect instruction and student learning.  
 
Prompt 
In your discussion, include the following:  
 
1. Community, district and school factors.  Address geographic location, community and school 

population, socio-economic profile and race/ethnicity. You might also address such things as stability of 
community, political climate, community support for education, and other environmental factors.  

 
2. Classroom factors. Address physical features, availability of technology equipment and resources and 

the extent of parental involvement. You might also discuss other relevant factors such as classroom 
rules and routines, grouping patterns, scheduling and classroom arrangement.  

 
3. Student characteristics. Address student characteristics you must consider as you design instruction 

and assess learning. Include factors such as age, gender, race/ethnicity, special needs, 
achievement/developmental levels, culture, language, interests, learning styles/modalities or studentsÕ 
skill levels. In your narrative, make sure you address studentÕs skills and prior learning that may 
influence the development of your learning goals, instruction and assessment.  

 
4. Instructional implications. Address how contextual characteristics of the community, classroom and 

students have implications for instructional planning and assessment. Include specific instructional 
implications for at least two characteristics and any other factors that will influence how you plan and 
implement your unit.  

 
 
** Suggested Page Length: 1-2 pages. 
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V. Section I. Contextual Factors Rubric 

 
TWS Standard: The teacher candidate uses information about the learning/teaching context and student 
individual differences to set learning goals, plan instruction and assess learning.  

Rating / 
Indicator 

1 
Indicator Not Met 

2 
Indicator Partially Met 

3 
Indicator Fully Met 

Connection 
to Conceptual 

Framework 

A Knowledge of 
Community, 
School and 
Classroom 
Factors  
Pro Ed S3, S13 

Teacher displays minimal, 
irrelevant, or biased 
knowledge of the 
characteristics of the 
community, school, and 
classroom.  

Teacher displays some 
knowledge of the 
characteristics of the 
community, school, and 
classroom that may 
affect learning.  

Teacher displays a 
comprehensive 
understanding of the 
characteristics of the 
community, school, and 
classroom that may 
affect learning.  

HDD, C 

B Knowledge of 
Characteristics of 
Students  
Pro Ed S2 

Teacher displays minimal, 
stereotypical, or irrelevant 
knowledge of student 
differences (e.g. 
development, interests, 
culture, abilities/disabilities) 

Teacher displays 
general knowledge of 
student differences 
(e.g., development, 
interests, culture, 
abilities/disabilities) that 
may affect learning.  

Teacher displays 
general & specific 
understanding of 
student differences 
(e.g., development, 
interests, culture, 
abilities/disabilities) that 
may affect learning.  

HDD 

C Knowledge of 
StudentsÕ Varied 
Approaches to 
Learning 
Pro Ed S4 

Teacher displays minimal, 
stereotypical, or irrelevant 
knowledge about the 
different ways students learn 
(e.g., learning styles, 
learning modalities).  

Teacher displays 
general knowledge 
about the different ways 
in which students learn 
(e.g., learning styles, 
learning modalities).  

Teacher displays 
general & specific 
understanding of the 
different ways students 
learn (e.g., learning 
styles, learning 
modalities) that may 
affect learning.  

HDD, CTA 

D Knowledge of 
StudentsÕ Skills  
And Prior Learning  
Pro Ed S1, S2 

Teacher displays little or 
irrelevant knowledge of 
studentsÕ skills and prior 
learning.  

Teacher displays 
general knowledge of 
studentsÕ skills and prior 
learning that may affect 
learning.  

Teacher displays 
general & specific 
understanding of 
studentsÕ skills and prior 
learning that may affect 
learning.  

HDD, CTA 

E. Implications for 
Instructional 
Planning and 
Assessment  
Pro Ed S2, S3, 
S7, S8,  

Teacher does not provide 
implications for instruction 
and assessment based on 
student individual 
differences and community, 
school, and classroom 
characteristics OR provides 
inappropriate implications.  

Teacher provides 
general implications for 
instruction and 
assessment based on 
student individual 
differences and 
community, school, and 
classroom 
characteristics.  

Teacher provides 
specific implications for 
instruction and 
assessment based on 
student individual 
differences and 
community, school, and 
classroom 
characteristics.  

PR 
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V. Section II. Learning Goals 
 
 
TWS Standard  
The teacher candidate sets significant, challenging, varied and appropriate learning goals.  
 
Task  
Provide and justify the learning goals for the unit.  
 
Prompt 
In your discussion, include the following: 
 
1. List the learning goals (not the activities) that will guide the planning, delivery and assessment of your 

unit. These goals should define what you expect students to know and be able to do at the end of the 
unit. The goals should be significant (reflect the big ideas or structure of the discipline) challenging, 
varied and appropriate. Number or code each learning goal so you can reference it later. 

 
2. Show how the goals are aligned with local, state, or national standards. (Identify the source of the 

standards). 
 
3. Describe the types and levels of your learning goals. 
 
4. Discuss why your learning goals are appropriate in terms of development; pre-requisite knowledge, 

skills; and other student needs.  
 
 
**Suggested Page Length: 1-2 pages 
 



 15 

 
 

V. Section II. Learning Goals Rubric 
 
TWS Standard: The teacher candidate sets significant, challenging, varied and appropriate learning goals.  
 

Rating / 
Indicator 

1 
Indicator Not 

Met 

2 
Indicator Partially Met 

3 
Indicator Fully Met 

Connection to 
Conceptual 
Framework 

A. Significance, 
Challenge and Variety 
Pro Ed S4, S7, S8 

Goals reflect 
only one type 
or level of 
learning. 

Goals reflect several 
types or levels of learning 
but lack significance or 
challenge. 

Goals reflect several 
types or levels of 
learning and are 
significant and 
challenging. 

CTA, CKS 

B. Clarity  
Pro Ed S4, S7, S8 

Goals are not 
stated clearly 
and are 
activities rather 
than learning 
outcomes. 

Some of the goals are 
clearly stated as learning 
outcomes. 

Most of the goals are 
clearly stated as 
learning outcomes. 

CTA, CKS 

C. Appropriateness  
For Students 
Pro Ed S4, S7, S8 

Goals are not 
appropriate for 
the 
development; 
pre-requisite 
knowledge, 
skills, 
experiences; or 
other student 
needs. 

Some goals are 
appropriate for the 
development; pre-
requisite knowledge, 
skills, experiences; and 
other student needs 

Most goals are 
appropriate for the 
development; pre-
requisite knowledge, 
skills, experiences; 
and other student 
needs. 

HDD 

D. Alignment with 
National, State or Local 
Standards 
Pro Ed S4, S7, S8 

Goals are not 
aligned with 
national, state 
or local 
standards. 

Some goals are aligned 
with national, state or 
local standards. 

Most of the goals are 
explicitly aligned with 
national, state or local 
standards. 

CKS 
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V. Section III. Assessment Plan 
 
 
TWS Standard  
The teacher candidate uses multiple assessment modes and approaches aligned with learning goals to 
assess student learning before, during and after instruction.  
 
Task  
Design an assessment plan to monitor student progress toward learning goal(s). Use multiple assessment 
modes and approaches aligned with learning goals to assess student learning before, during, and after 
instruction. These assessments should authentically measure student learning and may include 
performance-based tasks, paper-and-pencil tasks, or personal communication. Describe why your 
assessments are appropriate for measuring learning.  
 
Prompt 
In your discussion, include the following: 
 
1. Provide an overview of the assessment plan. For each learning goal include: assessments used to 

judge student performance, format of each assessment, and adaptations of the assessments for the 
individual needs of students based on pre-assessment and contextual factors. The purpose of this 
overview is to depict the alignment between learning goals and assessments and to show adaptations 
to meet the individual needs of students or contextual factors. You may use a visual organizer such as 
a table, outline or other means to make your plan clear. 

 
2. Describe the pre- and post-assessments that are aligned with your learning goals. Clearly explain how 

you will evaluate or score pre- and post-assessments, including criteria you will use to determine if the 
studentsÕ performance meets the learning goals. Include copies of assessments, prompts, and/or 
student directions and criteria for judging student performance (e.g., scoring rubrics, observation 
checklist, rating scales, item weights, test blueprint, answer key). 

 
3. Discuss your plan for formative assessment that will help you determine student progress during the 

unit. Describe the assessments you plan to use to check on student progress and comment on the 
importance of collecting that particular evidence. Although formative assessment may change as you 
are teaching the unit, your task here is to predict at what points in your teaching it will be important to 
assess studentsÕ progress toward learning goals.  
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V. Section III. Assessment Plan 
 
 
Example of Assessment Plan Table: Kindergarten  

Learning Goals Assessments Format of Assessment Adaptations 
Learning Goal 1  
Example: The student 
will link wild animals with 
their habitats.  

Pre-Assessment  
Formative Assessment  
Post-Assessment  

Checklist: game with 
animal masks & centers 
representing habitats 
(tree, lake, burrow, cave)  
animal puppets and 
habitats (e.g., bird and 
nest)  
anecdotal records RE Q 
& A  
picture journals  
Checklist: game with 
animal masks & centers 
representing habitats  

Repeat and modify 
instructions, as needed. 
Demonstrate and assist 
with cutting, gluing, etc. 
Provide model of a mask 
and model how to move 
to habitat centers. Keep 
all activities high-interest 
and brief.  
Provide concrete models 
and assistance with fine 
motor tasks, as needed. 
Provide multiple 
explanations and model 
performances. Process 
writing (i.e., dictations) 
when needed. Provide 
verbal cues and plenty of 
wait time for Q & A.  

 
**Suggested Page Length: 2 pages plus pre- and post-assessment instruments, scoring rubrics/keys, and 
assessment plan table  
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V. Section III. Assessment Plan Rubric 
 
TWS Standard: The teacher candidate uses multiple assessment modes and approaches aligned with 
learning goals to assess student learning before, during and after instruction.  
 

Rating / 
Indicator 

1 
Indicator Not Met 

2 
Indicator Partially Met 

3 
Indicator Fully Met 

Connection to 
Conceptual 
Framework 

A. Alignment 
with Learning 
Goals and 
Instruction 
Pro Ed S8 

Content and methods of 
assessment lack 
congruence with learning 
goals or lack cognitive 
complexity.. 

Some of the learning 
goals are assessed 
through the assessment 
plan, but many are not 
congruent with learning 
goals in content and 
cognitive complexity 

Each of the learning 
goals is assessed 
through the assessment 
plan; assessments are 
congruent with the 
learning goals in content 
and cognitive 
complexity. 

CKS 

B. Clarity of 
Criteria and 
Standards for 
Performance 
Pro Ed S8 

The assessments contain 
no clear criteria for 
measuring student 
performance relative to 
the learning goals 

Assessment criteria have 
been developed, but they 
are not clear or are not 
explicitly linked to the 
learning goals 

Assessment criteria are 
clear and are explicitly 
linked to the learning 
goals. 

CTA 

C. Multiple 
Modes and 
Approaches 
Pro Ed S8 

The assessment plan 
includes only one 
assessment mode and 
does not assess students 
before, during, and after 
instruction 

The assessment plan 
includes multiple modes 
but all are either 
pencil/paper based (i.e. 
they are not performance 
assessments) and/or do 
not require the integration 
of knowledge, skills and 
reasoning ability. 

The assessment plan 
includes multiple 
assessment modes 
(including performance 
assessments, lab 
reports, research 
projects, etc.) and 
assesses student 
performance throughout 
the instructional 
sequence. 

CTA 

D. Technical 
Soundness 
Pro Ed S8 

Assessments are not 
valid; scoring procedures 
are absent or inaccurate; 
items or prompts are 
poorly written; directions 
and procedures are 
confusing to students.  

Assessments appear to 
have some validity. Some 
scoring procedures are 
explained; some items or 
prompts are clearly 
written; some directions 
and procedures are clear 
to students.  

Assessments appear to 
be valid; scoring 
procedures are 
explained; most items or 
prompts are clearly 
written; directions and 
procedures are clear to 
students.  

CTA 

E. Adaptations 
Based on the 
Individual 
Needs of 
Students 
Pro Ed S8 

Teacher does not adapt 
assessments to meet the 
individual needs of 
students or these 
assessments are 
inappropriate.  

Teacher makes 
adaptations to 
assessments that are 
appropriate to meet the 
individual needs of some 
students.  

Teacher makes 
adaptations to 
assessments that are 
appropriate to meet the 
individual needs of most 
students.  

HDD, CTA 
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V. Section IV. Design for Instruction 
 
TWS Standard  
The teacher candidate designs instruction for specific learning goals, student characteristics and needs, 
and learning contexts.  
 
Task  
Describe how you will design your unit instruction related to unit goals, studentsÕ characteristics and needs, 
and the specific learning context.  
 
Prompt 
In your discussion, include the following: 
 
1. Results of pre-assessment. After administering the pre-assessment, analyze student performance 

relative to the learning goals. Depict the results of the pre-assessment in a format that allows you to 
find patterns of student performance relative to each earning goal. You may use a table, graph, or 
chart. Describe the pattern you find that will guide your instruction or modification of the learning goals. 

 
2. Unit overview. Provide an overview of your unit. Use a visual organizer such as a block plan or outline 

to make your unit plan clear. Include the topic or activity you are planning for each day/period. Also 
indicate the goal or goals (coded from your Learning Goals section) that you are addressing in each 
activity. Make sure that every goal is addressed by at least one activity and that every activity relates to 
at least one goal. 

 
3. Activities. Describe at least three unit activities that reflect a variety of instructional 

strategies/techniques and explain why you are planning those specific activities. In your explanation for 
each activity, include:  
a. how the content relates to your instructional goal(s), 
b. how the activity stems from your pre-assessment information and contextual factors, 
c. what materials/technology you will need to implement the activity, and 
d. how you plan to assess student learning during and/or following the activity (i.e., formative 

assessment). 
 
4. Technology. Describe how you will use technology in your planning and/or instruction. If you do not 

plan to use any form of technology, provide your clear rationale for its omission.  
 
**Suggested Page Length: 3 pages plus visual organizer  
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V. Section IV. Design for Instruction Rubric 
 
TWS Standard: The teacher candidate designs instruction for specific learning goals, student 
characteristics and needs, and learning contexts.  
 

Rating / 
Indicator 

1 
Indicator Not Met 

2 
Indicator Partially Met 

3 
Indicator Fully Met 

Connection to 
Conceptual 
Framework 

A. Alignment 
with Learning 
Goals 
Pro Ed S4 

Few lessons are explicitly 
linked to learning goals. Few 
learning activities, 
assignments and resources 
are aligned with learning 
goals. Not all learning goals 
are covered in the design.  

Most lessons are explicitly 
linked to learning goals. 
Most learning activities, 
assignments and resources 
are aligned with learning 
goals. Most learning goals 
are covered in the design.  

All lessons are explicitly linked to 
learning goals. All learning 
activities, assignments and 
resources are aligned with 
learning goals. All learning goals 
are covered in the design.  

CKS 

B. Accurate 
Representation 
of Content  
Pro Ed S1, S11 

TeacherÕs use of content 
appears to contain 
numerous inaccuracies. 
Content seems to be viewed 
more as isolated skills and 
facts rather than as part of a 
larger conceptual structure.  

TeacherÕs use of content 
appears to be mostly 
accurate. Shows some 
awareness of the big ideas 
or structure of the discipline.  

TeacherÕs use of content appears 
to be accurate. Focus of the 
content is congruent with the big 
ideas or structure of the 
discipline.  

CTA, CKS 

C. Lesson and 
Unit Structure  
Pro Ed S2 

The lessons within the unit 
are not logically organized 
organization (e.g., 
sequenced).  

The lessons within the unit 
have some logical 
organization and appear to 
be somewhat useful in 
moving students toward 
achieving the learning goals.  

All lessons within the unit are 
logically organized and appear to 
be useful in moving students 
toward achieving the learning 
goals.  

CTA 

D. Use of a 
Variety of 
Instruction, 
Activities, 
Assignments 
and Resources  
Pro Ed S1, S2, 
S3 

Little variety of instruction, 
activities, assignments, and 
resources. Heavy reliance 
on textbook or single 
resource (e.g., work sheets).  

Some variety in instruction, 
activities, assignments, or 
resources but with limited 
contribution to learning.  

Significant variety across 
instruction, activities, 
assignments, and/or resources. 
This variety makes a clear 
contribution to learning.  

HDD, CTA 

E. Use of 
Contextual 
Information and 
Data to Select 
Appropriate and 
Relevant 
Activities, 
Assignments and 
Resources  
Pro Ed S2, S3, 
S5, S11 

Instruction has not been 
designed with reference to 
contextual factors and pre-
assessment data. Activities 
and assignments do not 
appear productive and 
appropriate for each student.  

Some instruction has been 
designed with reference to 
contextual factors and pre-
assessment data. Some 
activities and assignments 
appear productive and 
appropriate for each student.  

Most instruction has been 
designed with reference to 
contextual factors and pre-
assessment data. Most activities 
and assignments appear 
productive and appropriate for 
each student.  

HDD, CTA 

F. Use of 
Technology  
Pro Ed S3, S12 

Technology is 
inappropriately used OR 
teacher does not use 
technology, and no (or 
inappropriate) rationale is 
provided.  

Teacher uses technology but 
it does not make a significant 
contribution to teaching and 
learning OR teacher 
provides limited rationale for 
not using technology.  

Teacher integrates appropriate 
technology that makes a 
significant contribution to teaching 
and learning OR provides a 
strong rationale for not using 
technology.  

T 
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V. Section V. Instructional Decision-Making 
 
TWS Standard  
The teacher candidate uses on-going analysis of student learning to make instructional decisions.  
 
Task  
Provide two examples of instructional decision-making based on studentsÕ learning or responses.  
 
Prompt 
In your discussion, include the following: 
 
1. Think of a time during your unit when a studentÕs learning or response caused you to modify your 

original design for instruction. (The resulting modification may affect other students as well.) Cite 
specific evidence to support your answers to the following: 
a. Describe the studentÕs learning or response that caused you to rethink your plans. The studentÕs 

learning or response may come from a planned formative assessment or another source (not the 
pre-assessment). 

b. Describe what you did next and explain why you thought this would improve student progress 
toward the learning goal.  

 
2. Now, think of one more time during your unit when another studentÕs learning or response caused you 

to modify a different portion of your original design for instruction. (The resulting modification may affect 
other students as well.) Cite specific evidence to support your answers to the following:  
a. Describe the studentÕs learning or response that caused you to rethink your plans. The studentÕs 

learning or response may come from a planned formative assessment or another source (not the 
pre-assessment). 

b. Describe what you did next and explain why you thought this would improve student progress 
toward the learning goal.  

 
**Suggested Page Length: 3-4 pages 
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V. Section V. Instructional Decision-Making Rubric 
 
TWS Standard: The teacher candidate uses on-going analysis of student learning to make instructional 
decisions.  
 

Rating / 
Indicator 

1 
Indicator Not Met 

2 
Indicator Partially Met 

3 
Indicator Fully Met 

Connection to 
Conceptual 
Framework 

A. Sound 
Professional 
Practice  
Pro Ed S4, S5 

Many instructional 
decisions are 
inappropriate and 
not pedagogically 
sound.  

Instructional decisions 
are mostly appropriate, 
but some decisions are 
not pedagogically 
sound.  

Most instructional 
decisions are 
pedagogically 
sound (i.e., they are 
likely to lead to 
student learning).  

PR, CTA 

B. Modifications 
Based on 
Analysis of 
Student Learning  
Pro Ed S3, S4,  
S5 

Teacher treats class 
as Òone plan fits allÓ 
with no 
modifications.  

Some modifications of 
the instructional plan 
are made to address 
individual student 
needs, but these are not 
based on the analysis of 
student learning, best 
practice, or contextual 
factors.  

Appropriate 
modifications of the 
instructional plan 
are made to 
address individual 
student needs. 
These modifications 
are informed by the 
analysis of student 
learning/performanc
e, best practice, or 
contextual factors. 
Include explanation 
of why the 
modifications would 
improve student 
progress.  

HDD, PR 

C. Congruence 
Between 
Modifications 
and Learning 
Goals  
Pro Ed S3, S4, 
S5 

Modifications in 
instruction lack 
congruence with 
learning goals.  

Modifications in 
instruction are 
somewhat congruent 
with learning goals.  

Modifications in 
instruction are 
congruent with 
learning goals.  

PR, CKS 
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V. Section VI. Analysis of Student Learning 
 
TWS Standard  
The teacher candidate uses assessment data to profile student learning and communicate information 
about student progress and achievement.  
 
Task  
Analyze your assessment data, including pre/post assessments and formative assessments to determine 
studentsÕ progress related to the unit learning goals. Use visual representations and narrative to 
communicate the performance of the whole class, subgroups, and two individual students. Conclusions 
drawn from this analysis should be provided in the ÒReflection and Self-EvaluationÓ section.  
 
Prompt  
In this section, you will analyze data to explain progress and achievement toward learning goals 
demonstrated by your whole class, subgroups of students, and individual students. Include the following: 
 
1. Whole class. To analyze the progress of your whole class, create a table that shows pre- and post-

assessment data on every student on every learning goal. Then, create a graphic summary that shows 
the extent to which your students made progress (from pre- to post-) toward the learning criterion that 
you identified for each learning goal (identified in your Assessment Plan section). Summarize what the 
graph tells you about your students' learning in this unit (i.e., the number of students met the criterion). 

 
2. Subgroups. Select a group characteristic (e.g., gender, performance level, socio-economic status, 

language proficiency) to analyze in terms of one learning goal. Provide a rationale for your selection of 
this characteristic to form subgroups (e.g., girls vs. boys; high- vs. middle- vs. low-performers). Create 
a graphic representation that compares pre- and post-assessment results for the subgroups on this 
learning goal. Summarize what these data show about student learning. 

 
3. Individuals. Select two students that demonstrated different levels of performance. Explain why it is 

important to understand the learning of these particular students. Use pre-, formative, and post-
assessment data with examples of the studentsÕ work to draw conclusions about the extent to which 
these students attained the two learning goals. Graphic representations are not necessary for this 
subsection.  

 
Note: You will provide possible reasons for why your students learned (or did not learn) in the next section, 
“Reflection and Self-Evaluation.”  
 
**Suggested Page Length: 4 pages plus charts and student work examples  
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V. Section VI. Analysis of Student Learning Rubric 
 
TWS Standard: The teacher candidate uses assessment data to profile student learning and communicate 
information about student progress and achievement.  
 

Rating / 
Indicator 

1 
Indicator Not Met 

2 
Indicator Partially Met 

3 
Indicator Fully Met 

Connection to 
Conceptual 
Framework 

A. Clarity and 
Accuracy of 
Presentation  
Pro Ed S6 

Presentation is not 
clear and accurate; 
it does not 
accurately reflect the 
data.  

Presentation is 
understandable and 
contains few errors.  

Presentation is 
easy to understand 
and contains no 
errors of 
representation.  

PR, HDD 

B. Alignment 
with  
Learning Goals  
Pro Ed S4, S7, 
S8 

Analysis of student 
learning is not 
aligned with learning 
goals.  

Analysis of student 
learning is partially 
aligned with learning 
goals and/or fails to 
provide a 
comprehensive profile 
of student learning 
relative to the goals for 
the whole class, 
subgroups, and two 
individuals.  

Analysis is fully 
aligned with 
learning goals and 
provides a 
comprehensive 
profile of student 
learning for the 
whole class, 
subgroups, and two 
individuals.  

PR, HDD, CKS 

C. Interpretation 
of Data  
Pro Ed S13 

Interpretation is 
inaccurate, and 
conclusions are 
missing or 
unsupported by 
data.  

Interpretation is 
technically accurate, but 
conclusions are missing 
or not fully supported by 
data.  

Interpretation is 
meaningful, and 
appropriate 
conclusions are 
drawn from the 
data.  

CTA 

D. Evidence of 
Impact on 
Student Learning  
Pro Ed S8 

Analysis of student 
learning fails to 
include evidence of 
impact on student 
learning in terms of 
numbers of students 
who achieved and 
made progress 
toward learning 
goals.  

Analysis of student 
learning includes 
incomplete evidence of 
the impact on student 
learning in terms of 
numbers of students 
who achieved and 
made progress toward 
learning goals.  

Analysis of student 
learning includes 
evidence of the 
impact on student 
learning in terms of 
number of students 
who achieved and 
made progress 
toward each 
learning goal.  

CTA 
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V. Section VII. Reflection and Self-Evaluation 
 
TWS Standard  
The teacher candidate analyzes the relationship between his or her instruction and student learning in 
order to improve teaching practice.  
 
Task  
Reflect on your performance as a teacher and link your performance to student learning results. Evaluate 
your performance and identify future actions for improved practice and professional growth.  
 
Prompt 
In your discussion, include the following: 
 
1. Select the learning goal where your students were most successful. Provide two or more possible 

reasons for this success. Consider your goals, instruction, and assessment along with student 
characteristics and other contextual factors under your control. 

 
2. Select the learning goal where your students were least successful. Provide two or more possible 

reasons for this lack of success. Consider your goals, instruction, and assessment along with student 
characteristics and other contextual factors under your control. Discuss what you could do differently or 
better in the future to improve your studentsÕ performance. 

 
3. Reflection on possibilities for professional development. Describe at least two professional learning 

goals that emerged from your insights and experiences with the TWS. Identify two specific steps you 
will take to improve your performance in the critical area(s) you identified.  

 
**Suggested Page Length: 2 pages 
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V. Section VII. Reflection and Self-Evaluation Rubric 
 
TWS Standard: The teacher candidate analyzes the relationship between his or her instruction and student 
learning in order to improve teaching practice.  
 

Rating / 
Indicator 

1 
Indicator Not Met 

2 
Indicator Partially Met 

3 
Indicator Fully Met 

Connection to 
Conceptual 
Framework 

A. 
Interpretation 
of Student 
Learning  
Pro Ed S4 

No evidence or reasons 
provided to support 
conclusions drawn in 
ÒAnalysis of Student 
LearningÓ section.  

Provides evidence but no 
(or simplistic, superficial) 
reasons or hypotheses to 
support conclusions 
drawn in ÒAnalysis of 
Student LearningÓ section.  

Uses evidence to support 
conclusions drawn in 
ÒAnalysis of Student 
LearningÓ section. 
Explores multiple 
hypotheses for why some 
students did not meet 
earning goals. l  

PR, CTA 

B. Insights on 
Effective 
Instruction and 
Assessment  
Pro Ed S5 

Provides no rationale for 
why some activities or 
assessments were more 
successful than others.  

Identifies successful and 
unsuccessful activities or 
assessments and 
superficially explores 
reasons for their success 
or lack thereof (no use of 
theory or research).  

Identifies successful and 
unsuccessful activities 
and assessments and 
provides plausible 
reasons (based on theory 
or research) for their 
success or lack thereof.  

PR, CTA 

C. Alignment 
Among Goals, 
Instruction and 
Assessment  
Pro Ed S3, S4, 
S8 

Does not connect learning 
goals, instruction, and 
assessment results in the 
discussion of student 
learning and effective 
instruction and/or the 
connections are irrelevant 
or inaccurate.  

Connects learning goals, 
instruction, and 
assessment results in the 
discussion of student 
learning and effective 
instruction, but 
misunderstandings or 
conceptual gaps are 
present.  

Logically connects 
learning goals, 
instruction, and 
assessment results in the 
discussion of student 
learning and effective 
instruction.  

PR, CKS 

D. Implications 
for Future 
Teaching  
Pro Ed S9, 
S13 

Provides no ideas or 
inappropriate ideas for 
redesigning learning 
goals, instruction, and 
assessment.  

Provides ideas for 
redesigning learning 
goals, instruction, and 
assessment but offers no 
rationale for why these 
changes would improve 
student learning.  

Provides ideas for 
redesigning learning 
goals, instruction, and 
assessment and explains 
why these modifications 
would improve student 
learning.  

PR, CTA, CKS 

E. Implications 
for 
Professional 
Development  
Pro Ed S9, 
S13 

Provides no professional 
learning goals or goals 
that are not related to the 
insights and experiences 
described in this section.  

Presents professional 
learning goals that are not 
strongly related to the 
insights and experiences 
described in this section 
and/or provides a vague 
plan for meeting the 
goals.  

Presents a small number 
of professional learning 
goals that clearly emerge 
from the insights and 
experiences described in 
this section. Describes 
specific steps to meet 
these goals.  

PR, C 



 27 

 

 

V. Section VIII. Writing Guide 
 
TWS Standard 
The teacher candidate writes a well-crafted document that clearly describes experiences and 
understanding of the seven processes identified by research and best practice as fundamental to improve 
student learning.  
 
Task 
Write a document that is clear, contains a central theme, is engaging, flows, possesses correctly used 
standard writing conventions, and helps the reader understand your response to each of the seven 
fundamental processes for improving student learning.  
 
Prompt 
Your document (TWS) should contain: 
 
1. Ideas - Ideas are the heart of the message, the content of the piece, the main theme, together with all the details 

that enrich and develop that theme. 
 
2. Organization - Organization is the internal structure of a piece of writing, the thread of central meaning, the 

pattern, so long as it fits the central idea. Organizational structure can be based on any identifiable pattern. 
 
3. Voice - Voice is the writer coming through the words, the sense that a real person is speaking to us and cares 

about the message. It is the heart and soul of the writing, the magic, the wit, the feeling, the life and breath. 
When the writer is engaged personally with the topic, he/she imparts a personal tone and flavor to the piece that 
is unmistakably his/hers alone. 

 
4. Word Choice - Word Choice is the use of rich, colorful, precise language that communicates not just in a 

functional way, but also in a way that moves and enlightens the reader. Strong word choice is characterized not 
so much by an exceptional vocabulary that impresses the reader, but more by the skill to use everyday words 
well. 

 
5. Sentence Fluency - Sentence Fluency is the rhythm and flow of the language, the sound of word patterns, and 

the way in which the writing plays to the ear, not just to the eye. How does it sound when read aloud? Fluent 
writing has cadence, power, rhythm, and movement. It is free of awkward word patterns that slow the reader's 
progress. Sentences are so well crafted that the writer moves through the piece with ease. 

 
6. Conventions - Conventions are the mechanical correctness of the pieceÐspelling, grammar and usage, 

paragraphing (indenting at the appropriate spots), use of capitals, and punctuation. Writing that is strong in 
conventions has been proofread and edited with care. Handwriting and neatness are not part of this trait.  

 
7. Presentation - Presentation combines both visual and verbal elements. It is the way we "exhibit" our message on 

paper. Even if our ideas, words, and sentences are vivid, precise, and well constructed, the piece will not be 
inviting to read unless the guidelines of presentation are present.  
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V. Section VIII: Writing Guide 
  

 1 2 3 

Id
ea

s 

As yet, the paper has no clear 
sense of purpose or central 
theme. To extract meaning from 
the text, the reader must make 
inferences based on sketchy or 
missing details. 

The writer is beginning to define 
the topic, even though 
development is still basic or 
general. 

This paper is clear and focused. It 
holds the readerÕs attention. Relevant 
anecdotes and details enrich the 
central theme. 
 

O
rg

an
iz

at
io

n The writing lacks a clear sense 
of direction. Ideas, details, or 
events seem strung together in a 
loose or random fashion; there is 
no identifiable internal structure 

The organizational structure is 
strong enough to move the 
reader through the text without 
too much confusion.  

. The organization enhances and 
showcases the central idea or theme. 
The order, structure, or presentation of 
information is compelling and moves 
the reader through the text.  

V
oi

ce
 The writer seems indifferent, 

uninvolved, or distanced from the 
topic and/or the audience. 

The writer seems sincere but not 
fully engaged or involved. The 
result is pleasant or even 
personable, but not compelling. 

The writer speaks directly to the 
reader in a way that is individual, 
compelling and engaging. The writer 
crafts the writing with an awareness 
and respect for the audience and the 
purpose for writing.  

W
or

d 
C

ho
ic

e 

The writer demonstrates a 
limited vocabulary or has not 
searched for words to convey 
specific meaning. 

The language is functional, even 
if it lacks much energy. It is easy 
to figure out the writerÕs meaning 
on a general level.  

Words convey the intended message 
in a precise, interesting, and natural 
way. The words are powerful and 
engaging.  

S
en

te
nc

e 
F

lu
en

cy The reader has to practice quite 
a bit in order to give this paper a 
fair interpretive reading. 

The text hums along with a 
steady beat, but tends to be 
more pleasant or businesslike 
than musical, more mechanical 
than fluid.  

The writing has an easy flow, rhythm, 
and cadence. Sentences are well built, 
with strong and varied structure that 
invites expressive oral reading.  
 

C
on

ve
nt

io
ns Errors in spelling, punctuation, 

capitalization, usage, and 
grammar and/or paragraphing 
repeatedly distract the reader 
and make the text difficult to 
read. 

The writer shows reasonable 
control over a limited range of 
standard writing conventions. 
Conventions are sometimes 
handled well and enhance 
readability; at other times, errors 
are distracting and impair 
readability. 

The writer demonstrates a good grasp 
of standard writing conventions (e.g., 
spelling, punctuation, capitalization, 
grammar, usage, paragraphing) and 
uses conventions effectively to 
enhance readability. Errors tend to be 
so few that just minor touch-ups would 
get this piece ready to publish.  

P
re

se
nt

at
io

n 

The reader receives a garbled 
message due to problems 
relating to the presentation of the 
text. 

The writerÕs message is 
understandable in this format.  

The form and presentation of the text 
enhances the ability for the reader to 
understand and connect with the 
message. It is pleasing to the eye. 
 

©Northwest Regional Educational Laboratory 
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Section IX Rubrics  
 
 

 This section of the handbook contains the rubrics for the programs requiring a section IX for the 
Teacher Work Sample. If you have a question about whether you are to include a section IX in your TWS 
document you should consult with your program advisor.  
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VI. Section IX; Design for Instruction in Art 
 

TWS Standard: the teacher designs instruction for specific learning goals, student characteristics and 
needs, and learning contexts in the visual arts. 
 
 

Rating / Indicator 1 Indicator Not Met 2 Indicator Partially Met 3 Indicator Met 
A. Aligns lessons with 
Kansas Curricular 
Standards 
 

Few lessons are explicitly 
linked to the Kansas 
Curricular Standards. 

Most lessons are explicitly linked to the 
Kansas Curricular Standards. 

All lessons are explicitly linked to the Kansas 
Curricular Standards. 

B. Accurately represents 
art content. 

TeacherÕs use of art content 
appears to contain numerous 
inaccuracies. Content seems 
to be viewed more as isolated 
skills and facts rather than as 
part of a larger conceptual 
structure.  

TeacherÕs use of art content appears to be 
mostly accurate. Shows some awareness 
of the big ideas or structure of the art 
disciplines and interrelationships among 
the art disciplines.  

TeacherÕs use of art content appears to be 
accurate. Focus of the content is congruent 
with the big ideas or structure of the art 
disciplines and interrelationships among the 
art disciplines. 

 C. Accurate 
representation of art 
processes and 
techniques, instructional 
strategies and art inquiry 
related to daily lives and 
interests of students and 
to the larger framework 
of human endeavor and 
understanding. 
 

The teacher uses studio/ 
hands-on activities without 
true artistic inquiry and/or 
problem-solving activities and 
no relationship to other 
subjects or connected to 
personal interests of the 
students. 

The teacher uses studio/ hands-on 
activities with some artistic inquiry and/or 
visual problem-solving activities 
sometimes related to other subjects and/or 
sometimes connected to personal 
interests of the students.  

The teacher designs lessons with 
studio/hands-on activities that use artistic 
inquiry and/or visual problem-solving 
activities to engage students using topics 
related to other subject areas and/or 
connected to the personal interests of the 
students.  

D. Designs and manages 
a safe and supportive 
learning environment. 
 

The teacher does not address 
safety in the art classroom 
and often ignores potentially 
dangerous situations. 

The teacher shows awareness of liability 
and negligence as it applies to the art 
classroom, but does not make sure each 
student is aware of all the safety rules as 
they apply to an art classroom 

The teacher makes sure that the students are 
aware of all the safety rules, including use of 
potentially dangerous art media that could be 
absorbed by the body and potentially 
dangerous equipment. The teacher shows 
awareness of liability and negligence as it 
applies to the art classroom.  

E. Recognizes and 
addresses diversity 
issues in the visual arts.  
 

The teacher does not address 
gender or culture in the area 
of the visual arts. Students 
with exceptionalities are 
somewhat ignored by the 
teacher. 

The teacher designs good visual art 
lessons, but is not sensitive to how gender 
or culture of the students relates to their 
understanding of the visual arts. Some 
accommodations are made for students 
with exceptionalities.  

The teacher designs visual arts lesson plans 
to accommodate all students in the class, this 
includes examples that deal with female 
artists and gender issues. Visual arts from 
other cultures are addressed. Special 
attention is given to accommodating students 
with exceptionalities  

F. Accurately represents 
the relationship between 
the visual arts, 
technology and/or 
discoveries, or 
inventions related to the 
visual arts and their 
effect on society. 
 

The teacher erroneously 
represents the relationship 
between the visual arts being 
taught, technology and/or 
discoveries, or inventions, 
related to the visual arts and 
does not encourage students 
to investigate the topic. 

The teacher sometimes misses 
opportunities to demonstrate the basic 
relationship between the visual arts being 
taught, technology and/or discoveries or 
inventions, related to the visual arts.  
However, students are sometimes asked 
to investigate this relationship further. 

The teacher often demonstrates the basic 
relationship between the visual arts concept 
being taught, use of technology and/or 
discoveries, or inventions, related to the 
visual arts. Where appropriate, the history of 
that relationship is included.  
Students are encouraged to consider what 
life would be like without the amenities 
developed by artists, architects, graphic 
designers, etc. 

G. Improves teaching 
through participation in 
activities of professional 
organizations, 
associations and 
institutions. 

The teacher does not join a 
professional art and/or art 
education organization and 
does not take advantage of 
any professional development 
opportunities. 

The teacher joins a professional art and/or 
art education organization, however, takes 
advantage of only a few of the 
professional development opportunities 
offered. Is hesitant to implement new 
ideas gained from any participation in 
professional development activities. 

The teacher joins professional art and art 
education organizations and also participates 
in development opportunities offered through 
the professional organizations as well as the 
university and school district.  The teacher 
consistently implements new knowledge and 
skills to improve teaching and learning. 
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Section IX - Design for Instruction in English Language Arts (5-8) 
 
TWS Standard  
The teacher designs instruction for specific learning goals, student characteristics and needs, and 
learning contexts in middle level English language arts. 
 
Task  
Describe how you will design your unit instruction related to the specific needs of the subject 
areas of literature, composition, and grammar. 
 
Prompt  
¥ Effective Use of Teaching Methods. Document the specific use of the teaching processes of 
reading, writing, speaking, listening, thinking, and viewing and their interrelationships. 
¥ Use of Print and Non-print Materials. Explain how you integrated print and non-print 
materials into the curriculum.  
¥ Creation and Discovery of Meaning. Describe at least three unit lessons that allow students to 
practice the skills associated with creating and discovering meaning in a text. 
¥ Language Usage. Describe how you have planned for the fostering of students' growth in 
language facility. 
¥ Respect for Standard English and Cultural Variations. Identify and describe how you have 
helped students to develop competencies the grammar, usage, and conventions of standard 
written and oral English as well as develop the ability to recognize and use oral, visual and 
written texts appropriate in different social and cultural settings. 
 
 
Suggested Page Length: 3 pages. Please place this section after Section VII Reflections on 
Teaching and Learning. 
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VI. Section IX; Design for Instruction in English Language Arts (5-8) 
 
TWS Standard: The teacher designs instruction for specific learning goals, student characteristics 
and needs, and learning contexts in middle level English language arts. 
 

Rating ¥ 
Indicator ¥ 

1 
Indicator Not Met  

2 
Indicator Partially Met  

3 
Indicator Fully Met  

Connection 
to 

Conceptual 

Framework 

A. Effective 
Use of 
Teaching 
Methods 
MidEngLA S1 
Ð P1-6 
 

Few lessons utilize 
effective teaching 
methods. 

Most lessons utilize 
effective teaching 
methods.. 

All lessons utilize 
effective teaching 
methods. 

CTA 

B. Use of 
Print and 
Non-Print 
Materials 
MidEngLA S2 
Ð P1 
 

The teacher centers few 
learning experiences in 
print and non-print 
materials  

The teacher centers most 
learning experiences in 
print and non-print 
materials 

The teacher centers 
all learning 
experiences in print 
and non-print 
materials 

CTA, T 

C. Creation 
and 
Discovery of 
Meaning 
MidEngLA S2 
Ð P2-5 
 

Few lessons integrate 
skills necessary for the 
creation and discovery of 
meaning in the text. 

Most lessons integrate 
skills necessary for the 
creation and discovery of 
meaning in the text. 

All lessons integrate 
skills necessary for 
the creation and 
discovery of meaning 
in the text. 

CKS 

D. Language 
Usage 
MidEngLA S3 
Ð P1-3 

Few assignments require 
students to practice the 
skills needed to increase 
language facility. 

Most assignments require 
students to practice the 
skills needed to increase 
language facility. 

All assignments 
require students to 
practice the skills 
needed to increase 
language facility. 
 

CKS 

E. Respect for 
Standard 
English and 
Cultural 
Variations 
MidEngLA S4 
Ð P2 and 5 
 

Few lessons undertake the 
development of standard 
English and the respect 
for its cultural variations. 

Most lessons undertake 
the development of 
standard English and the 
respect for its cultural 
variations. 

All lessons undertake 
the development of 
standard English and 
the respect for its 
cultural variations. 

CKS 

  
 
Section IX = 7 dimensions with 3 points possible in each dimension for a total of 21 points.   70% of 21 
points = 15 points. 80% of 21 points = 17 points. 
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VI. Section IX; Design for Instruction in English Language Arts (6-12) 
 
TWS Standard  
The teacher designs instruction for specific learning goals, student characteristics and needs, and learning 
contexts in secondary English language arts. 
 
Task  
Describe how you will design your unit instruction related to the specific needs of the subject areas of 
literature, composition, and grammar. 
 
Prompt  
In your discussion, include the following: 
 
1. Use of Print and Non-print Materials. Explain how you integrated print and non-print materials into 

the curriculum.  
 
2. Creation and Discovery of Meaning. Describe at least three unit lessons that allow students to 

practice the skills associated with creating and discovering meaning in a text. 
 
3. Language Usage. Describe how you have planned for the fostering of students' growth in language 

facility. 
 
4. Respect for Standard English and Cultural Variations. Identify and describe how you have helped 

students to develop competencies the grammar, usage, and conventions of standard written and oral 
English as well as develop the ability to recognize and use oral, visual and written texts appropriate in 
different social and cultural settings. 

 
5. Effective Use of Teaching Methods. Document the specific use of the teaching processes of reading, 

writing, speaking, listening, thinking, and viewing and their interrelationships. 
 
 
**Suggested Page Length: 3 pages. Please place this section after Section VII Reflections on 
Teaching and Learning. 
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VI. Section IX; Design for Instruction in English Language Arts (6-12) 
 
TWS Standard  
The teacher designs instruction for specific learning goals, student characteristics and needs, and learning contexts 
in secondary English language arts. 
 

Rating / 
Indicator 

1 
Indicator Not Met 

2 
Indicator Partially Met 

3 
Indicator Fully Met 

Connection to 
Conceptual 

Framework 

A. Use of Print 
and Non-Print 
Materials 
SecEngLA S1  
 

The teacher centers few 
learning experiences in print 
and non-print materials  

The teacher centers most 
learning experiences in print 
and non-print materials 

The teacher centers all 
learning experiences in 
print and non-print 
materials 

CTA, T 

B. Creation 
and Discovery 
of Meaning 
SecEngLA S1 Ð 
P1-4 
 

Few lessons integrate skills 
necessary for the creation 
and discovery of meaning in 
the text. 

Most lessons integrate skills 
necessary for the creation 
and discovery of meaning in 
the text. 

All lessons integrate 
skills necessary for the 
creation and discovery 
of meaning in the text. 

CKS 

C. Language 
Usage 
SecEngLA S2 Ð 
P1-3 

Few assignments require 
students to practice the skills 
needed to increase language 
facility. 

Most assignments require 
students to practice the skills 
needed to increase language 
facility. 

All assignments require 
students to practice the 
skills needed to 
increase language 
facility. 
 

CKS 

D. Respect for 
Standard 
English and 
Cultural 
Variations 
SecEngLA S3 Ð 
P2 and 5 
 

Few lessons undertake the 
development of standard 
English and the respect for 
its cultural variations. 

Most lessons undertake the 
development of standard 
English and the respect for 
its cultural variations. 

All lessons undertake 
the development of 
standard English and 
the respect for its 
cultural variations. 

CKS 

E. Effective 
Use of 
Teaching 
Methods 
SecEngLA S4 Ð 
P1-6 
 

Few lessons utilize effective 
teaching methods. 

Most lessons utilize effective 
teaching methods.. 

All lessons utilize 
effective teaching 
methods. 

CTA 

  
 
Section IX = 7 dimensions with 3 points possible in each dimension for a total of 21 points.   70% of 21 
points = 15 points. 80% of 21 points = 17 points. 
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VI. Section IX; Design for Instruction in History Comprehensive (5-8) 
 
TWS Standard  
The teacher designs instruction for specific learning goals, student characteristics and needs, and learning 
contexts in history comprehensive. 
 
Task  
Describe how you will design your unit instruction related to the specific needs of the subject areas of 
history, government, geography, economics, anthropology and sociology. 
 
Prompt  
¥ Alignment with Kansas Curricular Standards. Document the specific standards that you lesson will 
address and how these standards tie into your learning goals.  
¥ Selected Content in Subject Matter and Evidence of Interdisciplinary Approach. Explain your 
selection of key concepts and how these concepts are related to each other.  Identify the skill processes 
that your instruction will introduce and/or practice. 
¥ Evaluation of Sources. Describe at least three unit lessons that allow students to practice the 
identification and evaluation of primary and secondary sources. 
¥ Sensitivity to Students. Describe how you have planned for the protection of the sensitivity to students 
to various subject matter. 
¥ Variety of Learning Materials. Identify and describe you have used at least three of the following in your 
lessons: maps, charts and charts, works of art, literature, folklore, or music 
¥ Selection of Instruction Materials. Describe how you evaluated and selected the appropriateness of the 
reading and curriculum materials that you will be using in your lessons. 
 

**Suggested Page Length: 3 pages. Please place this section after Section VII Reflections on 
Teaching and Learning. 
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VI. Section IX; Design for Instruction in History Comprehensive (5-8) 
 
TWS Standard: The teacher designs instruction for specific learning goals, student characteristics and needs, and learning 
contexts in History Comprehensive 

Rating ¥ 
Indicator ¥ 

1 
Indicator Not Met 

2 
Indicator Partially Met 

3 
Indicator Fully Met 

Connection to 
Conceptual 

Framework 

A. Alignment with 
Kansas 
Curricular 
Standards  
Hist/Gov S6-K4. 

Few lessons are explicitly 
linked to the Kansas 
Curricular Standards. 

Most lessons are explicitly to 
the Kansas Curricular 
Standards. 

All lessons are explicitly 
linked to the Kansas 
Curricular Standards 

CKS 

B. Selected 
Content in 
Subject Matter 
Hist/Gov S1-
P1,.S1-P2, S-P3, 
S3-P2 
 

The teacher centers few 
learning experiences so 
that students can apply 
key concepts and 
systematically employ and 
apply processes of critical 
historical inquiry  

The teacher centers most 
learning experiences so that 
students can apply key 
concepts and systematically 
employ and apply processes 
of critical historical inquiry  

The teacher centers all 
learning experiences so 
that students can apply 
key concepts and 
systematically employ and 
apply processes of critical 
historical inquiry  

CTA, CKS 

C. 
Interdisciplinary 
Approach to 
Teaching History 
and Government 
Hist/Gov S6-K1, 
S6-P4, S7-P2. 

Few lessons integrate the 
theories and practices of 
history with other 
disciplines such as civics 
and government, 
geography, economics 
and sociology. 

Most lessons integrate the 
theories and practices of 
history with other disciplines 
such as civics and 
government, geography, 
economics and sociology. 

All lessons integrate the 
theories and practices of 
history with other 
disciplines such as civics 
and government, 
geography, economics 
and sociology. 

CKS 

D. Evaluation of 
Sources 
Hist/Gov S2, 4, 5, 
6-3 

Few assignments require 
students to use and 
evaluate primary and 
secondary sources 

Most assignments require 
students to use and evaluate 
primary and secondary 
sources 

All assignments require 
students to use and 
evaluate primary and 
secondary sources. 

CKS 

E. Sensitivity to 
Students 
Hist/Gov S2, 4, 5-
P4, S6-P6 

Few lessons take into 
consideration the gender, 
racial, cultural, and 
religious sensitivities of 
students. 

Most lessons take into 
consideration the gender, 
racial, cultural, and religious 
sensitivities of students. 

All lessons take into 
consideration the gender, 
racial, cultural, and 
religious sensitivities of 
students. 

HDD 

F. Variety of 
Learning 
Materials 
Hist/Gov S3-P1, 
S6-P5, S8-P5. 

Few lessons use maps, 
charts and charts, art, 
literature, folklore, or 
music to create interest. 

Most lessons use maps, 
charts and charts, art, 
literature, folklore, or music 
to create interest. 

All lessons use maps, 
charts and charts, art, 
literature, folklore, or 
music to create interest. 

CKS 

G. Selection of 
Instructional 
Materials 
Hist/Gov S2, 4, 5-
P5, S6-P7 

The teacher seldom 
selects readings and 
curriculum that are 
developmentally 
appropriate for students. 

The teacher usually selects 
readings and curriculum that 
are developmentally 
appropriate for students. 
 

The teacher always 
selects readings and 
curriculum that are 
developmentally 
appropriate for students. 

HDD 

  

Section IX = 7 dimensions with 3 points possible in each dimension for a total of 21 points.   70% of 21 
points = 15 points. 80% of 21 points = 17 points. 
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VI. Section IX; Design for Instruction in History and Govt. (6-12) 
 
TWS Standard  
The teacher designs instruction for specific learning goals, student characteristics and needs, and learning 
contexts in history and government 
 
Task  
Describe how you will design your unit instruction related to the specific needs of the subject areas of 
history, government, geography, economics, anthropology and sociology. 
 
Prompt  
In your discussion, include the following: 
 
1. Alignment with Kansas Curricular Standards. Document the specific standards that you lesson will 

address and how these standards tie into your learning goals.  
 
2. Selected Content in Subject Matter and Evidence of Interdisciplinary Approach. Explain your 

selection of key concepts and how these concepts are related to each other.  Identify the skill 
processes that your instruction will introduce and/or practice. 

3. Evaluation of Sources. Describe at least three unit lessons that allow students to practice the 
identification and evaluation of primary and secondary sources. 

4. Sensitivity to Students. Describe how you have planned for the protection of the sensitivity to 
students to various subject matter. 

5. Variety of Learning Materials. Identify and describe you have used at least three of the following in 
your lessons: maps, charts and charts, works of art, literature, folklore, or music. 

6. Selection of Instruction Materials. Describe how you evaluated and selected the appropriateness of 
the reading and curriculum materials that you will be using in your lessons. 

 
**Suggested Page Length: 3 pages. Please place this section after Section VII Reflections on 
Teaching and Learning. 
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VI. Section IX; Design for Instruction in History and Govt. (6-12) 
 
TWS Standard: The teacher designs instruction for specific learning goals, student characteristics and needs, and learning 
contexts in History and Government 

Rating / 
Indicator 

1  
Indicator Not Met 

2 
Indicator Partially Met 

3 
Indicator Fully Met 

Connection to 
Conceptual 

Framework 

A. Alignment 
with Kansas 
Curricular 
Standards  
Hist/Gov S6-K4. 

Few lessons are explicitly linked 
to the Kansas Curricular 
Standards. 

Most lessons are explicitly to 
the Kansas Curricular 
Standards. 

All lessons are explicitly 
linked to the Kansas 
Curricular Standards 

CKS 

B. Selected 
Content in 
Subject Matter 
Hist/Gov S1-
P1,.S1-P2, S-P3, 
S3-P2 
 

The teacher centers few 
learning experiences so that 
students can apply key 
concepts and systematically 
employ and apply processes of 
critical historical inquiry  

The teacher centers most 
learning experiences so that 
students can apply key 
concepts and systematically 
employ and apply processes of 
critical historical inquiry  

The teacher centers all 
learning experiences so 
that students can apply 
key concepts and 
systematically employ and 
apply processes of critical 
historical inquiry  

CTA, CKS 

C. 
Interdisciplinary 
Approach to 
Teaching History 
and Government 
Hist/Gov S6-K1, 
S6-P4, S7-P2. 

Few lessons integrate the 
theories and practices of history 
with other disciplines such as 
civics and government, 
geography, economics and 
sociology. 

Most lessons integrate the 
theories and practices of history 
with other disciplines such as 
civics and government, 
geography, economics and 
sociology. 

All lessons integrate the 
theories and practices of 
history with other 
disciplines such as civics 
and government, 
geography, economics 
and sociology. 

CKS 

D. Evaluation of 
Sources 
Hist/Gov S2, 4, 5, 
6-3 

Few assignments require 
students to use and evaluate 
primary and secondary sources 

Most assignments require 
students to use and evaluate 
primary and secondary sources 

All assignments require 
students to use and 
evaluate primary and 
secondary sources. 

CKS 

E. Sensitivity to 
Students 
Hist/Gov S2, 4, 5-
P4, S6-P6 

Few lessons take into 
consideration the gender, racial, 
cultural, and religious 
sensitivities of students. 

Most lessons take into 
consideration the gender, racial, 
cultural, and religious 
sensitivities of students. 

All lessons take into 
consideration the gender, 
racial, cultural, and 
religious sensitivities of 
students. 

HDD 

F. Variety of 
Learning 
Materials 
Hist/Gov S3-P1, 
S6-P5, S8-P5. 

Few lessons use maps, charts 
and charts, art, literature, 
folklore, or music to create 
interest. 

Most lessons use maps, charts 
and charts, art, literature, 
folklore, or music to create 
interest. 

All lessons use maps, 
charts and charts, art, 
literature, folklore, or 
music to create interest. 

CKS 

G. Selection of 
Instructional 
Materials 
Hist/Gov S2, 4, 5-
P5, S6-P7 

The teacher seldom selects 
readings and curriculum that are 
developmentally appropriate for 
students. 

The teacher usually selects 
readings and curriculum that are 
developmentally appropriate for 
students. 
 

The teacher always 
selects readings and 
curriculum that are 
developmentally 
appropriate for students. 

HDD 

 
Section IX = 7 dimensions with 3 points possible in each dimension for a total of 21 points.   70% of 21 
points = 15 points. 80% of 21 points = 17 points. 
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VI. Section IX; Design for Instruction in Mathematics (5-8) (6-12) 
 
TWS Standard  
The teacher designs instruction for specific learning goals, student characteristics and needs, and learning 
contexts in mathematics. 
 
Section IX will become a part of the assessment of the licensure assessment for licensure in 5-8 Mathematics and 6-12 
Mathematics.  The specific standards/indicators are noted on the scoring matrix that follows.  
 
Task  
Describe how you will design your unit instruction related to the specific needs of the subject  
areas of mathematics (numbers/operations, algebraic concepts, geometric concepts, measurement  
concepts, or data/probability concepts).  
 
Prompt  
In your discussion, include the following: 
 
1. Alignment  with Kansas Mathematics Curricular Standards. Document the specific standards that 

your lesson will address and how these standards tie into your learning goals. 
 
2. Selected Content in Mathematics  

a. Explain your selection of key concepts and how these concepts are related to each other. 
b. Explain how at least one lesson in the TWS will connect mathematics concepts to other 

disciplines, and to real-world  models  
 
3. Process Skills in Mathematics. Explain how you will model and have students actively involved in 

problem solving, reasoning, communicating, making connections, and forming multiple representations 
of the concepts. 

 
4. Sensitivity to Students. Describe how you have planned for adjustments, adaptations, and re-

teaching to meet the needs of ALL students.  Explain how these strategies are related to current 
research. 

 
5. Variety of Teaching/Learning Strategies  
Identify and describe how you have used a variety of teaching/learning strategies in your lessons,  
including at least one lesson involving the appropriate use of technology and one lesson  
involving the use of concrete materials.  
 
**Suggested Page Length: 3 pages. Please place this section after Section VII Reflections on 
Teaching and Learning. 

Note – The student must score at least 70% on the scoring sheet on the preliminary TWS 
in Core II and 80% in Core III. 
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VI. Section IX; Design for Instruction in Mathematics (5-8) (6-12) 
 

TWS Standard: The teacher designs instruction for specific learning goals, student characteristics and 
needs, and learning contexts in Mathematics. 
 

Rating / 
Indicator 

1 
Indicator Not Met 

2 
Indicator Partially Met 

3 
Indicator Fully Met 

Connection 
to 

Conceptual 
Framework 

A. Alignment  
with Kansas  
Curricular  
Standards  
Sec 9K6  

Few lessons are explicitly 
linked to the Kansas  
Curricular Standards.  
 

Most lessons are explicitly 
to the Kansas 
Mathematics Curricular 
Standards.  

All lessons are explicitly 
linked to the Kansas 
Curricular Standards 

CKS 

B. Selected 
Content in 
Mathematics 
MS 1P4, 2P4  

The teacher centers few 
learning experiences so 
that students can practice 
and apply key concepts, 
and apply these to other 
disciplines and real- world 
models.  

The teacher centers most 
learning experiences so 
that students can practice 
and apply key concepts . 
and apply these to other 
disciplines and real-world 
models. 

The teacher centers all 
learning experiences so 
that students can practice 
and apply key concepts 
and apply these to other 
disciplines and real-world 
models. 

CTA, CKS 

C. Process 
Skills in 
Mathematics 
Sec 3K7, MS 
1P5, 3K7, 3P5 

Few lessons involve 
students in the processes 
of learning/using 
mathematics. (Problem 
solving, reasoning, 
communicating, making 
connections, and forming 
multiple representations) 

Most lessons involve 
students in the processes 
of learning/using 
mathematics. (Problem 
solving, reasoning, 
communicating, making 
connections, and forming 
multiple representations)  

All lessons involve 
students in the processes 
of learning/using 
mathematics. (Problem 
solving, reasoning, 
communicating, making 
connections, and forming 
multiple representations of 
the concepts.)  

CKS 

D. Sensitivity 
to Students 
Sec 9K1, 9P1 
MS 1P1, 9K1, 
9P1, 9P4  

Few lessons contain 
adjustments/ adaptations 
and reteaching strategies 
to meet the needs of ALL 
students. 

Most lessons contain 
adjustments/ adaptations 
and reteaching strategies 
to meet the needs of ALL 
students. 

All lessons contain 
adjustments/ adaptations 
and reteaching strategies 
to meet the needs of ALL 
students. 

HDD 

E. Variety of 
Learning 
Materials Sec 
1P6, 9K1, 
9K2, 9K3, MS 
1P1, 1P6, 
9K1, 9K2, 9P3 

Few lessons use a variety 
of teaching/learning 
strategies, with some 
including technology and 
concrete materials. 

Most lessons use a 
variety of 
teaching/learning 
strategies, with some 
including technology and 
concrete materials. 

All lessons use a variety of 
teaching/learning 
strategies, with some 
including technology and 
concrete materials.  

CKS 

 
 
 
 

TWS Assessment Section requirements will also address  
the Mathematics standard Sec 9K5, MS, 9K5 
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 VI. Section IX; Design for Instruction in Physical Education (PreK-12) 
 
TWS Standard  
The teacher designs instruction for specific learning goals, student characteristics and needs, and learning 
context in physical education 
 
Task  
Describe how you will design your unit instruction related to unit goals, studentsÕ characteristics and needs, 
and the specific learning context related to physical activity for life. 
 
Prompt  
In your discussion, include the following: 
 
1. Results of pre-assessment. After administering the pre-assessment, analyze student performance 

relative to the learning goals. Depict the results of the pre-assessment in a format that allows you to 
find patterns of student performance relative to each earning goal. You may use a table, graph, or 
chart. Describe the pattern you find that will guide your instruction or modification of the learning goals.  

 
2. Safety in environment. equipment, materials, clothing, and age appropriate activities. 
 
3. Unit overview. Provide an overview of your unit. Use a visual organizer such as a block plan or outline 

to make your unit plan clear. Include the topic or activity you are planning for each day/period. Also 
indicate the goal or goals (coded from your Learning Goals section) that you are addressing in each 
activity. Make sure that every goal is addressed by at least one activity and that every activity relates to 
at least one goal. 

 
4. Activities. Describe at least three unit activities that reflect a variety of instructional 

strategies/techniques and explain why you are planning those specific activities. In your explanation for 
each activity, include:  
- how the content relates to your instructional goal(s),  
- how the activity stems from pre-assessment information and contextual factors,  
- what equipment/materials/technology you will need to implement the activity, and  
- how you plan to assess student learning during and/or following the activity (i.e., formative 
assessment). 

 
5. Technology. Describe how you will use technology in your planning and/or instruction. If you do not 

plan to use any form of technology, provide your clear rationale for its omission.  
 
**Suggested Page Length: 3 + visual organizer  
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VI. Section IX; Design for Instruction in Physical Education (PreK-12) 
 
TWS Standard: The teacher designs instruction for specific learning goals, student characteristics and 
needs, and learning context in physical education 
 

Rating / 
Indicator 

1 
Indicator Not Met 

2 
Indicator Partially Met 

3 
Indicator Met 

Connection to 
Conceptual 
Framework 

A. Alignment with Learning 
Goals  

Few lessons are explicitly 
linked to learning goals. Few 
learning activities, 
assignments and resources 
are aligned with learning 
goals. Not all learning goals 
are covered in the design.  

Most lessons are explicitly 
linked to learning goals. Most 
learning activities, 
assignments and resources 
are aligned with learning 
goals. Most learning goals 
are covered in the design.  

All lessons are explicitly 
linked to learning goals. All 
learning activities, 
assignments and resources 
are aligned with learning 
goals. All learning goals are 
covered in the design.  

CKS 

B. Accurate 
Representation of Content  

TeacherÕs use of content 
appears to contain numerous 
inaccuracies. Content seems 
to be viewed more as 
isolated skills and facts 
rather than as part of a larger 
conceptual structure.  

TeacherÕs use of content 
appears to be mostly 
accurate. Shows some 
awareness of the big ideas 
or structure of the discipline.  

TeacherÕs use of content 
appears to be accurate. 
Focus of the content is 
congruent with the big ideas 
or structure of the discipline.  

CTA, CKS 

C. Lesson and Unit 
Structure  

The lessons within the unit 
are not logically organized 
organization (e.g., 
sequenced).  

The lessons within the unit 
have some logical 
organization and appear to 
be somewhat useful in 
moving students toward 
achieving the learning goals.  

All lessons within the unit are 
logically organized and 
appear to be useful in 
moving students toward 
achieving the learning goals.  

CTA 

D. Use of a Variety of 
Instruction, Activities, 
Assignments and 
Resources  

Little variety of instruction, 
activities, assignments, and 
resources. Heavy reliance on 
textbook or single resource 
(e.g., work sheets).  

Some variety in instruction, 
activities, assignments, or 
resources but with limited 
contribution to learning.  

Significant variety across 
instruction, activities, 
assignments, and/or 
resources. This variety 
makes a clear contribution to 
learning.  

HDD, CTA 

E. Use of Contextual 
Information and Data to 
Select Appropriate and 
Relevant Activities, 
Assignments and 
Resources  

Instruction has not been 
designed with reference to 
contextual factors and pre-
assessment data. Activities 
and assignments do not 
appear productive and 
appropriate for each student.  

Some instruction has been 
designed with reference to 
contextual factors and pre-
assessment data. Some 
activities and assignments 
appear productive and 
appropriate for each student.  

Most instruction has been 
designed with reference to 
contextual factors and pre-
assessment data, safety 
issues included.  
Most activities and 
assignments appear 
productive and appropriate 
for each student.  

HDD, CTA 

F. Use of Technology  

Technology is inappropriately 
used OR teacher does not 
use technology, and no (or 
inappropriate) rationale is 
provided.  

Teacher uses technology but 
it does not make a significant 
contribution to teaching and 
learning OR teacher provides 
limited rationale for not using 
technology.  

Teacher integrates 
appropriate technology that 
makes a significant 
contribution to teaching and 
learning OR provides a 
strong rationale for not using 
technology.  

T 
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VI. Section IX; Design for Instruction in Science (6-12) 
 
TWS Standard: the teacher designs instruction for specific learning goals, student characteristics and 
needs, and learning contexts in secondary science. 
 

 
Rating Indicator 

1 
Indicator Not Met 

2 
Indicator Partially Met 

3 
Indicator Met 

Connection to 
Conceptual 
Framework 

A. Aligns lessons with Kansas 
Curricular Standards 
Biol S16-K1 & P2 
Chem & Physics S11-K1& P2 
Earth/Space S12-K1 & P2 

Few lessons are 
explicitly linked to the 
Kansas Curricular 
Standards. 

Most lessons are explicitly linked to 
the Kansas Curricular Standards. 

All lessons are explicitly linked 
to the Kansas Curricular 
Standards. 

CKS 

B. Accurately represents science 
content 
Biol S1through S8, & S12-P1, P3 
Chem & Physics S1 through S3 & 
S7-P1, P3 
Earth/Space S1 through S4 & S8-
P1, P3 

TeacherÕs use of 
science content 
appears to contain 
numerous 
inaccuracies. 
Content seems to be 
viewed more as 
isolated skills and 
facts rather than as 
part of a larger 
conceptual structure.  

TeacherÕs use of science content 
appears to be mostly accurate. 
Shows some awareness of the big 
ideas or structure of the discipline 
and interrelationships among the 
science disciplines  

TeacherÕs use of science 
content appears to be accurate. 
Focus of the content is 
congruent with the big ideas or 
structure of the discipline and 
interrelationships among the 
science disciplines 

CTA, CKS 

C. Accurate representation of science 
processes, science inquiry and 
instructional strategies unifying all 
sciences. Relates science to daily 
lives and interests of students and to 
a larger framework of human 
endeavor and understanding. 
Biol S9- P1 through P11, S11- P1, 
P4, P6, S12- K1, K2, P1, P2, P3, 
S15- K2, K3, P1, P4 
Chem & Physics S4-P1 through P11 
& S6-P1, P4, P6, S7- K1, K2, P1, P2, 
P3, S10- K2, K3, P1, P4  
Earth/Space S5-P1 through P11 & 
S7-P1, P4, P6, S8- K1, K2, P1, P2, 
P3, S11- K2, K3, P1, P4 

The teacher uses 
few labs and hand-
on activities, with no 
true scientific inquiry, 
and no examples of 
real-world 
applications  

The teacher uses labs and hands-
on activities, but lessons have very 
little true scientific inquiry. Some 
lessons include examples of real-
world applications  

The teacher designs lessons 
that use true scientific inquiry to 
engage students in construction 
of ideas and explanations. 
Followed by elaboration with 
examples of real-world 
applications, using topics of 
interest to the students. 

CKS 

D. Designs and Manages a safe 
and supportive learning 
environment 
Biol S17-K1, K2, K6, P1, P2, P3, 
P7 
Chem & Physics 
S12- K1, K2, K6, P1, P2, P3, P7 
Earth & Space S13- K1, K2, K6, 
P1, P2, P3, P7 
 

The teacher does not 
address safety in the 
science classroom, 
and often ignores 
potentially dangerous 
situations. 

The teacher shows awareness of 
liability and negligence as it applies 
to the science classroom, but does 
not make sure each student is 
aware of all the safety rules as they 
apply to a science classroom 

The teacher makes sure that 
the students are aware of all the 
safety rules, including use of 
chemicals, equipment, and use 
and care of animals. The 
teacher shows awareness of 
liability and negligence as it 
applies to the science 
classroom.  

CTA 

E. Recognizes and addresses 
diversity issues in science  
Biol S13-P3 
Chem & Physics S8-P3 
Earth/Space S9-P3  

The teacher does not 
address gender or 
culture in the area of 
science. Students 
with exceptionalities 
are somewhat 
ignored by the 
teacher. 

The teacher designs good science 
lessons, but is not sensitive to how 
gender or culture of the students 
relates to their understanding of 
science. Some accommodations 
are made for students with 
exceptionalities  

The teacher designs science 
lesson plans to accommodate 
all students in the class, this 
includes examples that deal 
with female scientists and 
gender issues. Science from 
other cultures.is addressed. 
Special attention is given to 
accommodating students with 
exceptionalities  

HDD 
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VI. Section IX; Design for Instruction in Science (6-12) 
 

F. Accurately represents the 
relationship between science and 
technology and their effect on 
society 
Biol S10- K1 to K8, P1 
Chem & Physics S5- K1 to K8, 
P1 
Earth/Space 
S6- K1 to K8, P1 

The teacher 
erroneously 
represents the 
relationship between 
science and 
technology and does 
not encourage 
students to 
investigate the topic. 

The teacher is not always aware of 
opportunities to demonstrate the 
basic relationship between the 
science being taught and 
technology and their effect on 
society. When aware, and where 
appropriate, the teacher includes 
the history of science and a 
specific technology. Students might 
be asked to investigate this 
relationship further 

Whenever the opportunity 
arises, the teacher 
demonstrates the basic 
relationship between the 
science being taught and 
technology and their effect on 
society. Where appropriate the 
history of that relationship is 
included.  
Students are encouraged to 
consider what life would be like 
without the amenities developed 
through a specific relationship 
and to investigate other such 
relationships 

CKS 

G. Improves teaching through 
ongoing professional practice 
Biol S18- K2, P2, P3 
Chem & Physics 
S13- K2, P2, P3 
Earth/Space S14- K2, P2, P3 
 
 

The teacher does not 
join a professional 
science education 
organization and 
does not take 
advantage of any 
professional 
development 
opportunities 

The teacher joins a professional 
science education organization, 
does not take advantage of all the 
professional development 
opportunities offered. Is hesitant to 
implement new ideas gained from 
any participation in professional 
development. 

The teacher joins a professional 
science education organization. 
The teacher participates in 
professional development 
opportunities either through the 
university, school district, or 
professional organizations. The 
teacher implements the new 
knowledge and skills to improve 
teaching and learning. 

PR 
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VII. TWS Glossary 
 
 
Source:  Millersville University web site: http://muweb.millersville.edu/~tws/eled/glossary.html 
For the purpose of the Teacher Work Sample methodology, the following terms have these definitions: 
 
Aggregated Data: Data that has been combined to show averages and other representations of groups or the class 
as a whole.  
 
Assessment: A process of gathering evidence of student learning with respect to a learning standard, objective or 
target.  
 
Cognitive Complexities: Degree and level of mental processes required, such as recall of facts vs. thinking and 
problem solving.  
 
Context: Specific information about students' background, the school, community or the teaching/learning setting 
that should be taken into account in the design of an instructional unit.  
 
Cultural Background: The context of one's life experience as shaped by membership in groups based on ethnicity, 
race, socioeconomic status, gender, exceptionalities, language, religion, sexual orientation and geographic area or 
by the values of a local community. 
 
Developmentally Appropriate: Appropriate for the student's level of learning based on knowledge of his/her 
physical, social, emotional, intellectual development and/or prior level of achievement.  
 
Disaggregated Data: Data that is broken down to show difference among groups such as male vs. female, minority 
vs. majority populations, socioeconomic status vs. ability groups or individual students.  
 
Ethnic Group: Group with a common ethnic origin often used interchangeable with race but also may refer to group 
with a common ancestral origin, such as Italian, German, Japanese, Bosnian, Laotian, etc. 
 
Formative Assessment: Assessment of student's learning at points along the instructional process used to guide 
future instruction and learning.  
 
Geographic Location: Name of city, town or school community that could be identified on a map.  
 
Goal: A statement about long-term, more general achievements or outcomes that usually is not directly measurable.  
 
Indicators: Statements about observable behaviors or performances that provide evidence a standard is being met 
or not met. 
 
Individual Needs: Needs associated with unique characteristics, abilities or situations of individual students.  
 
Instructional Strategies: Planned and sequenced activities or processes designed to achieve a set of learning 
targets or objectives.  
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Instructional Unit :A planned sequence of instruction usually over a period of two to four weeks that contains: a) 
specific learning outcomes related to national, state or local standards; b) an assessment plan to measure student 
learning; c) a sequence of learning activities designed for the students to be taught, including adaptations for 
students with special needs  
 
Learning Modalities: Usually refers to the preferred senses students use for learning, such as visual, auditory or 
kinesthetic.  
 
Learning Styles: A general term to describe how students naturally learn and process information.  
 
Learning Target   
A general term that is used to replace learning objective and states more specifically what students should know and 
be able to do in measurable terms.  
 
Levels of Learning: A general term used to differentiate between lower levels, such as memory and knowledge or a 
simple application; and higher levels that require more complex mental processes, such as analysis, making 
inferences and evaluative judgments.  
 
Objective: Statements about expected achievements or outcomes that can be assessed by measurable 
performances.  
 
Pre-Assessment: A determination of student=s level of learning or achievement of a learning target or objective 
prior to planned instruction.  
 
Post-Assessment: A determination of student=s level of learning or achievement following instruction.  
 
Race: Usually used to identify visible minority/majority groups such as African American, Hispanic, Asian American, 
native American, pacific islander, etc.  
 
Sex/Gender: Used interchangeably referring to males vs. females.  
 
Socioeconomic Status: Income level of home usually measured by eligibility for free and reduced lunch status. 
Usually, schools are required to determine and report percent of P-12 students who qualify for free and reduced 
lunches.  
 
Special Needs: Usually a reference to learning disabilities, handicaps or challenges that require special 
accommodations for instruction and/or assessments. The term special needs also is used in references to high ability 
students that require special strategies to reach full potential.  
 
Standards: General statements about learning expectations or what P-12 students or teacher candidates should 
know and be able to do.  
 
Student Work: Products produced by P-12 students that demonstrate performance with respect to specific learning 
objectives or outcome.  
 
Summative Assessment: Assessment made at the end of a unit, course or program to determine student's overall 
achievement level, usually for the purpose of giving a summary score, grade or evaluation. 
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VIII. TWS Score Sheet 
 
Professional Education Teacher Work Sample Scoring Sheet  
 
Name of Person Preparing Work Sample ____________________________ Date Submitted ___________ 
 
Name of Person Assessing Work Sample ___________________________ Date Assessed ___________ 
 
Section I: Contextual Factors     
 

A Know Factors  1 2 3 

B Know Students  1 2 3 

C Learning 1 2 3 

D Skills & Prior 
         Learn  

1 2 3 

E Implications 1 2 3 

Total points possible = 15 
60% = 9 points 
70% = 10.5 points 
80 % = 12 points 
Total points earned  ____________ 

Section II: Unit Learning Goals 
 

A Significance 1 2 3 

B Clarity 1 2 3 

C Appropriateness 1 2 3 

D Alignment   1 2 3 

Total points possible = 12 
60% = 7.2 points 
70% = 8.4 points 
80 % = 9.6 points 
Total points earned  ____________ 

Section III: Assessment Plan 
 

A Alignment  1 2 3 

B Clarity 1 2 3 

C Multiple Modes 1 2 3 

D Soundness 1 2 3 

E Adaptations  1 2 3 

Total points possible = 15 
60% = 9 points 
70% = 10.5 points 
80 % = 12 points 
Total points earned  ____________ 

Section IV: Instructional Design 
 

A Alignment  1 2 3 

B Accuracy 1 2 3 

C Structure  1 2 3 

D Variety 1 2 3 

E Context   1 2 3 

F Technology  1 2 3 

Total points possible = 18 
60% = 10.8 points 
70% = 12.6 points 
80 % = 14.4 points 
Total points earned  ____________ 
 

Section V: Instructional  
                    Implementation 
 

A Sound Practice 1 2 3 

B Modifications 1 2 3 

C Congruence 1 2 3 

Total points possible = 9 
60% = 5.4 points 
70% = 6.3 points 
80 % = 7.2 points 
Total points earned  ____________ 

Section VI: Analysis of Learning 
 

A Clarity 1 2 3 

B Alignment 1 2 3 

C Congruence 1 2 3 

D Impact on 
          Learning 

1 2 3 

Total points possible = 12 
60% = 7.2 points 
70% = 8.4 points 
80 % = 9.6 points 
Total points earned  ____________ 

Section VII: Reflections on Teaching 
  and Learning 
 

A Interpretation 1 2 3 

B Insights 1 2 3 

C Alignment  1 2 3 

D Future  1 2 3 

E Professional Dev  1 2 3 

Total points possible = 15 
60% = 9 points 
70% = 10.5 points 
80 % = 12 points 
Total points earned  ____________ 
 

Section VIII: Writing Guide 
 

A Ideas 1 2 3 

B Organization 1 2 3 

C Voice  1 2 3 

D Word Choice  1 2 3 

E  Fluency    1 2 3 

F  Conventions  1 2 3 

G  Presentation  1 2 3 

Total points possible = 21 
60% = 12.6 points 
70% = 14.7 points 
80 % = 16.8 points 
Total points earned  ____________ 
 

Section IX: (If Applicable) 

 
Total Points possible = 117 80% = 93.6 points  Your Score = _______________ 
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IX. TWS Candidate Attestation & Consent Form 
Wichita State University 
Teacher Education Unit 
Teacher Work Sample  

 
 
Candidate Name: 
 
Candidate TWS ID Header (MyWSU ID): 
 
 

Attestation Clause Regarding Integrity Related to Submitted TWS 
My electronic submission of this form to the Teacher Education Unit with the 
MyWSU ID number identified below along with the date verifies that this TWS is 
my own work documenting an instructional unit taught during my student teaching 
experience.  I understand that any misrepresentation of facts may result in 
disciplinary action to the full extent of the Wichita State University Student Code 
of Conduct, including dismissal from WSU and/or a failure to be recommended for 
licensure. 
 
 Submission of this form allows the use of your submitted TWS document 
and/or scores as part of current and/or future TWS research conducted by faculty.  
It is anticipated that this research will be used as part of professional presentations 
and/or publications. However, your personal information will never be revealed at 
any time either as part of any presentation or publication.  
 
MyWSU ID: 
 
Date: 
 



 49 

 

X. TWS Remediation 
 

Teacher Work Sample (TWS) Remediation Plan 
Initial Teacher Education Programs  

(Last Modified February 1, 2010) 
 

The Teacher Work Sample (TWS) plays a prominent role in all WSU Teacher Education programs leading 

to initial teacher licensure.  In WSU teacher education programs approved by the State of Kansas, initial program 

candidates must pass the TWS with a passing score of 80% or above (94 or more points of 117) and no less than 

60% in any one section. Failure to pass the TWS means that WSUÕs Licensure Officer is unable to recommend a 

candidate for his/her KSDE license, at least until the candidate has completed the assigned TWS remediation.  Even 

though the candidate cannot be recommended for licensure without a passing score on the TWS, he/she is able to 

graduate without delay, pending successful completion of all other common assessments, curricula and degree 

requirements. 

The WSU Teacher Education Unit faculty is committed to helping every candidate be successful through 

instruction provided in standard program coursework and related experiences, including success on the TWS. If 

necessary, planned remediation will be provided for those who are not initially successful on the TWS.  Therefore, 

candidates failing to meet the defined criteria will be required to enroll in a one hour TWS Remediation course and 

revise the TWS, under the direction of the assigned faculty member, until the criteria is met. 
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Wichita State University Teacher Education Unit 
Required Course Assessment Remediation Agreement 

 
I.  Student Information (PLEASE PRINT) 
CandidateÕs full name:_____________________________________________  myWSU#:______________________________ 

Mailing 
address:_______________________________________________________________________________________________ 
     Street        City, State, Zip 
Phone #: ___________________________________  E-mail address:______________________________________________ 

Program and major code_________________________________  Faculty advisor:____________________________________ 
II.  Course Information 
Course Number/Title/Section: ______________________________________________________________________________ 
 
Semester/Year taken ________________________ Course instructor: ________________________________________    
III.  Assessment Information 
Assessment in which the established criterion/criteria was not met  _____________________ 

Mandated proficiency level  ________________ Achieved proficiency level:___________________________ 

IV.  Remediation 

 Work to be completed and expected proficiency level (please use an additional sheet of paper if more space is needed):  

 
 
Date by which remediation work must be completed: _____________________ 
Submit remediation work to:  _____________________________________________ 
V.  Agreement: 
I, ________________________________________ understand that if I do not complete the remediation work explained above 
and achieve the identified level of proficiency by the approved date, I will not be allowed to proceed in the program upon 
reaching the programÕs next transition point. 
 
CandidateÕs signature____________________________________________________  Date____________________________ 
 
Course instructorÕs signature_______________________________________________ Date____________________________ 
 
Copies sent to:    ESS Office ___________            Department chair ____________    Faculty advisor ____________ 
    Date                    Date           Date 
VI.  Notification of Successfully Completed Remediation: 
 
CandidateÕs signature___________________________________________________  Date_____________________________ 
 
Course instructorÕs signature______________________________________________ Date_____________________________ 
 

Course instructor sends a copy of this competed agreement to his/her Department Chair. 
 

Note:  Dept. Chair forwards copies to:      ESS Office ___________    Faculty Advisor/Program Coordinator ___________ 
             Date                           Date 
 
 
 
 
 
 
9/20/05, Form revised 9/22/06 DJK 

~ For Office Use Only ~ 
Assessment ID: ____________________ 
Date Remediation Notice Given to DMSp: _____ / _____ / 20_____ 
Date Notice of Completion Sent to DMSp: _____ / _____ / 20_____ 
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XI. TWS Spring 2011 Calendar 
 

CT = Cooperating Teacher                   US = University Supervisor                   F = Faculty                   ST = Student Teacher 
       
Date Day Time Audience What Where Comments 

February 17 Thursday 4:30 p.m. ST 
TWS STEPS 
training 

Sudermann, 
Hughes 

Metropolitan 
Complex 

Shriley Lefever-
Davis  

March 29 Tuesday ------- ST 
TWS due 
Submit online 
through STEPS 

Online in STEPS  

April 1 Friday ------- F 
TWSs available 
for faculty 
scoring 

online  

April 15 Friday ------- F 
Faculty scoring 
in STEPS 
complete 

online  

May 1 Friday ------- ST 
Final Scores 
available in 
STEPS 

Online in STEPS  

May 4-15 Remediation 

 


