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. TWS Vision

Successful teacher candidates support learning by designing a Teacher Work Sample that employ:
range of strategies and builds on each studentOs strengthgriveedqeaahces. Through this
performance assessment, teacher candidates provide credible evidence of their ability to facilitate |
by meeting the following TWS standards:

A. The teacher candidate uses information about thedeammgagptext and student individual

differences to set learning goals and plan instruction and assessment.

B. The teacher candidate sets significant, challenging, varied, and appropriate learning goals.

C. The teacher candidate uses multiple assessmaridraqeoaches aligned with learning goals to

assess student learning before, during, and after instruction.

D. The teacher candidate designs instruction for specific learning goals, student characteristics an

and learning contexts.

E. Theelacher candidate uses regular and systematic evaluations of student learning to make

instructional decisions.

F. The teacher candidate uses assessment data to profile student learning and communicate info
about student progress and achievement.

G. The teacher candidate reflects on his or her instruction and student learning in order to improve
teaching practice.



Il. TWS Frequently Asked Questions

Question #1: What is a TWS?

The TWS is a performdraseed assessment that allows you tcsttateoyour impact on student

learning by describing a comprehensive unit that you have taught. It also affords you the opportuni
demonstrate your ability to utilize seven essential teaching processes identified by research on bes
practice as fundamted to improving student learning. The TWS for Professional Education document
your use of these seven teaching processes (i.e., TWS Sections | through VII). Each teaching proc
Section) includes the: (a) standard, (b) task, (c) prompbranthéd)defines various performance
levels. The respective standards and rubrics will be used to evaluate your TWS. The prompts (or d
help you document the extent to which you have met each standard. Please study and review this
cardully when completing your TWS.

Question #2: What is the comprehensive unit?

You are required to teach a comprehensive unit in your endorsement area. The definition of the wc
Ocomprehensive unitO will vary by licensure level and endorsemeittsirealoMmiextensive

enough to demonstrate the processes outlined in the TWS. Before teaching the unit, you will descr
contextual factors, identify learning goals based on your state or district content standards, create ¢
assessment plan desigoaedeasure student performance befassgsement), during (formative
assessment) and after (assessment), and plan for your instruction. After you teach the unit, you wil
analyze student learning and then reflect upon and evaluate yaurdkdetitmstudent learning.

Question #3: You've talked about Sections I through VII. What is Section VIII?
The TWS also incorporates an expectation and evaluation of writing quality. Section VIII is a rubric
on the 6+1 Trait Writing Guide.

Question #4: I've heard people talk about Section IX. What is it? Do | have to do a Section IX?

Section IX focuses on discipline specific content. You will find a Section IX requirement if you are s
endorsement in one of the following areas: artaigggigh arts, history and government,

mathematics, PE, and science. Section IX will be graded separately by content faculty. The pages
Section IHo notount toward theZiye maximum page requirement.

Question #5: Why Must | Do a TWS?

In spring @004, the teacher education faculty chose to replace the required teacher education porti
with the requirement that all teacher education candidates compllegeTaMINBovides faculty

with an assessment of your ability to design and dejiwehansive teaching unit.




Question #6: Is the TWS synonymous with the KPA?

The TWS is closely aligned with the KPA. The WSU teacher education faculty has scrutinized the t
content to ensure that all KPA elements are addressed within theateackarrezudem. There is no
element within the KPA that you will find unfamiliar because all KPA elements have been addresse
your teacher education program. Program completers recommended for licensure are encouraged
the KPA informatavailable on the KSDE web site prior to submitting the KPA.

Question #7: Where can I find a copy of the TWS instructions?

You can find the TWS instructions, as well as thepegagia®ection IXs, in the handbook given to
student teachers and oW{s&) COE web site (http://webs.wichita.edu/?u=ess&p=/teacherworksampl
Your program faculty also can provide you with the Section IX material. On the website you will se
for the Teacher Work Sample, Section IXs, TWS Frequently Asked $3aegtists;egtheet,

remediation process, attestation and consent form. The directions for completing the TWS are clea
spelled out in the TWS document. Please read the directions carefully and adhere to these directio
completing the TWS. The Tav8kdok will also be available in the Student Tracking Evaluation Portfc
System (STEPS), which can be accekfed:4steps.csuchico.edu/

Question #8: Am | able to build on my PTWS submitted during my earlier methods class when

choosing my comprehensive unit that will serve as the foundation for my TWS?

No, you are not able to use your PTWS completed during your methods course(s) as a
component of the TWS to be submitted during your student testeniridhedPTWS and the TWS
should reflect two different teaching units. If you are in the same classroom, your contextual factors
similar, but the remainder of the TWS should differ (e.g., different instructional implications).

Question #9: When and where must | submit the TWS and other required documents?

All TWS documents are due on the date published in the current semesterOs student teaching cale
week, 8 week split placement, and 10 week/6 week split placements). All TWS®documents wil
submitted electronically to our online system, STEPS. Refer to the following link for specific inform
regarding the TWS3#3$%%&'()*&+,!+"-*'./%0/1234554678#1%6(9/"%L.","<:/##9="%

Question #10: What must | submit?
You will submit one copy of the TWS and an attestation/consent form electronically through STEP¢

Question #11: If I'm in a split placement, which placement do | use to complete the TWS

comprehensive unit?

Candidates with two placements must teach their comprehensive unit for the TWS during the first <
teaching placement.

Question #12: Where can | get help? Can | ask faculty, a US, or my CT questions reqarding how to

complete the TWS?

All TWS commpents have been covered in one or more of the courses completed by trertstdident
his/her program. The Tou8pleted solely by the candidadeidg valuable insights to the teacher
preparation program faculty regarding the academic proagaorOsaindidate learning. Cooperating
teachers, university supervisors and teacher education faculty have been insplastedstot to co
provide direct editing. The cooperating teaekeer, might give input on the appropriateness of your




unit. Examples of requests {ulanaing include, for example, OHdevide an assessment plan?0
OWhere should I include formative assessment?0O OWhat are some good activities for my unit?O

Question #13: Where can | find examples of Teacher Work Samples?

Student TWS samples are available at: http://fp.uni.edu/itg/Scored_TWS/index.htm. Please
remember, however, that there is a grave penalty for plagiarism, including but not limited to, revoce
licensure recommendation opportunity, redo itheri¢diSnal unit, and/or dismissal from the

university.

Question #14: What, if anything, will be done if a student plagiarizes the submitted TWS?

In accordance with WSU policy, we will not tolerate any form of academic dishonesty (e.g., plagiari
misepresentation). An act that compromises the integrity of the submitted TWS can jeopardize a
candidateOs KSDE licensure recommendation. KSDE has clearly stated that a person plagiarizing
of a KPA will have his/her license revoked. We arsitalkamgtance, i.e., any plagiarism within a

TWS component(s) will jeopardize the candidateOs KSDE recommendation for licensure.

Question #15: When will the TWS be scored and who scores the TWS?
Trained teacher education faculty will score thedcbWifigtsoon after submission.

Question #16: How will | know how well I did on the TWS?
Scores and comments will be posted at the same web address, in which you submitted your TWS.
receive notice when your scores are ready.

Question #17: Must | earn a particular score on the submitted TWS?

You must earn 80% or better (94 or more points of the 117 points possible) on the TWS total score
less than 60% on any one selftyau fail to meet the criteria above, you will be requir@d&o enrol

one hour TWS remediation course and revise the TWS until the passing criteria is met.

Question #18: If | do not pass the TWS with the required score, will | be able to graduate at the end

of the semester and participate in the commencement ceremony?

Yes, you will be able to graduate and patrticipate in the graduation ceremonies (e.g., walk across
stage) even thouglu yailed to patise TWS with a score of 80% or above and you have not yet
completed the TWS Lab remediation course.

Question #19: If | do not pass the TWS with the required 80% score and no less than 60% on each of

the individual sections, can | still be hired by a school district even though my recommendation for

licensure cannot be made until | complete the TWS Lab course?

If you flhthe TWS and successfully complete the remediation, you will be recommended to KSDE fc
conditional license and can be hired. If you do not pass the TWS you may qualify for KSDEOs Oen
substitute license.O This license is requested tloadsgia@ol district where you plan to substitute
teach. The Licensure Officer will process the paperwork required to recommend you for your KSDE
as soon as the TWS Lab course is completed and the grade is posted on the WSU mainframe.




[l. TW®nstructions

The TWS for Professional Education contains seven teaching sections identified by researcl
best practice as fundamental to improving student learning (i &/|IFedtiord bs a section
assessing your clarity of writing (ceonSélll). Some programs require an additional Section IX that
pertains to your specific endorsement are&STaedlcorresponding SecticaniX¥e found in the
handbook given to student teachers or on the COE web site. (See the TWS link at:
http://webs.wichita.edu/?u=ess&p=/teacherwoyksachpldVS Section includes the: (a) standard, (b)
task, (c) prompt, (d) suggested page length, and (e) rubric. The rubrics willua¢eugedrtd\&
The OpromptsO provide the information you are to address in that p@ieasarsadtibe. prompt

many times and reflect on your instructional unit, as well as your written document, to ensure that y

included the informa@gked for in a concise, yet thorough and comprehensivejsmaupoetant

that you articulate clearly and concisely because a TWS that exceeds the maximum number of pac
below) will not be reviewed, i.e., scored.

You are required to teacbnapcehensive unit in your endorsement area. The definition of the
words Ocomprehensive unitO will vary by licensure level and endorsement area. A Ocomprehensi
elementary candidates may reflect a daily unit taught on 10 consecutiv®isthealtdayfiand, a
secondary candidateOs comprehensive unit may extend over a longer period with lessons taught f
hour, three times a week. Your faculty advisor, university supervisor, and/or cooperating teacher w
provide guidance and parasetgarding the unitOs duration. The TWS incorporates processes requ
of teachers prior to the actual teaching of a unit. For example, you will describe contextual factors,
learning goals based on your state or district content statelardassessment plan designed to
measure student performance befeasgpssment), during (formative assessment) and-after (post
assessment), and plan for your instruction. After you teach the unit, you will analyze student learnir
then reflect ap and evaluate your teaching as related to student learning.



V. TWS Required Format
A.Cover Page ldentification
Your cover page should include the following:
1. Your my WSU ID
2. Date submitted (semester/year)

3. Grade level taught
4. Sulegct taught
5. Placement school where you taught your DW&e timét real name of the school.

. Document Font, Size, Margins, Maximum Pages

. Font: Times New Roman

B

1

2. Font size: 12 point

3. Line spacing: Dotggaced
4

. Margins: 1 (one) inch

C.Table of Contents

Include a Table of Contents directly behind your TWS cover page. Include in your Table of Content
TWS sections, references, and appendices.

D.References

1. If you referred to another person(s) or organization(s) ideas gooraiéhi& document, you
must provide a reference for this material at the end of your TWS. The title page for these refer:
can simply state, OReferences.O

2. References are not included in total page length.

3. Cite your references in accordance with isarAR®/chological Association (APA) style (explained
in the manual: OPublication Manual of the American Psychological AssociationO).



E.Charts, Graphs and Assessment Instruments

1. Charts, graphs and assessment instruments must be inclugdeiitegoliY\&S document. Other
appendices, e.qg., student work, may be included also, if desired.

2. The appendices must also include page numbers. If your written material ends on page 16, for e
the first page of your appendices would be page/mumber 1

3. Please note that your appendicest areluded in the TWSage maximum length. Please, be

very selective when choosing appendices. Appendixes are to provide clear and concise evidence t

clarifies and complements your written material.

F.Page Length Recommended Per Section

A suggested page length corresponding with TWS Séwignsvided in the TWS document. The
page lengths given represent guidelines only. You may choose to alter the page length if appropria
although it is notoenmended that you stray far from the given recommendations.

G.Anonymity
To protect the privacy of the students, do not include any student names in any part of the TWS inc

appendices.
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V. TWS Sectiond/lll;
Standards, and Indicators Ovemwliages

Section |: Contextual Factors

StandardThe teacher uses information about the-teaatiingy context and student individual differences to set
learning goals and plan instruction and assessment.

Indicators:

Knowledge of community, scdmmblglassroom factors
Knowledge of characteristics of students

Knowledge of studentsO varied approaches to learning
Knowledge of studentsO skills and prior learning
Implications for instructional planning and assessment

"0 oo

Section |l: Learning Goals

Standard:
The teacher sets significant, challenging, varied and appropriate learning goals.

Indicators:
a. Significance, Challenge and Variety
b. Clarity
C. Appropriateness for students
d. Alignment with national, state or local standards

Section lll: AssessmeRlan

StandardThe teacher uses multiple assessment modes and approaches aligned with learning goals to asse:
student learning before, during and after instruction.

Indicators:

Alignment with learning goals and instruction

Clarity of criteria for ganance

Multiple modes and approaches

Technical soundness

Adaptations based on the individual needs of students

®op oW

Section IV: Design for Instruction

StandardThe teacher designs instruction for specific learning goals, student characterjstind and needs
learning contexts.

Indicators:
a. Alignment with learning goals
b. Accurate representation of content
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Lesson and unit structure

Use of a variety of instruction, activities, assignments and resources

e. Use of contextual information and data to selpdatppna relevant activities, assignments and
resources.

f. Use of technology

oo

Section V: Instructional Decisidiaking

StandardThe teacher uses ongoing analysis of student learning to make instructional decisions.

Indicators:
a. Sound professional ficac
b. Adjustments based on analysis of student learning
c. Congruence between modifications and learning goals

Section VI: _Analysis of Student Learning

StandardThe teacher uses assessment data to profile student learning and communicate istadeation about
progress and achievement.

Indicators:
a. Clarity and accuracy of presentation
b. Alignment with learning goals
C. Interpretation of data
d. Evidence of impact on student learning

Section VII: Reflection and $etaluation

StandardThe teacher refleotshis or her instruction and student learning in order to improve teaching practice

Indicators:

Interpretation of student learning

Insights on effective instruction and assessment
Alignment among goals, instruction and assessment
Implications for futteaching

Implications for professional development

®op oW

Section VIII: Writing Guide

StandardThe teacher candidate writes-ara$id document that clearly describes experiences and
understanding of the seven processes identified by research it lasstuprdamental to improve student
learning.
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V. Section I. Contextual Factors

TWS Standard
The teacher candidate uses information about thteksarimggontext and student individual
differences to set learning goals and plan instclasessment.

Task
Discuss relevant factors and how they may affect thieéeaicigmyocess. Include any supports and
challenges that affect instruction and student learning.

Prompt
In your discussion, include the following:

1.

Community, distiand school factoAgddress geographic location, community and school
population, so&@oonomic profile and race/ethnicity. You might also address such things as stabil
community, political climate, community support for education, aodrodraakiagtors.

Classroom factofsldress physical features, availability of technology equipment and resources ¢
the extent of parental involvement. You might also discuss other relevant factors such as classt
rules and routines, groupingpsitecheduling and classroom arrangement.

Student characteristhaddress student characteristics you must consider as you design instructior
and assess learning. Include factors such as age, gender, race/ethnicity, special needs,
achievement/developtaklevels, culture, language, interests, learning styles/modalities or studen
skill levels. In your narrative, make sure you address studentOs skills and prior learning that me
influence the development of your learning goals, instruction antl assessm

Instructional implicatidwklress how contextual characteristics of the community, classroom and
students have implications for instructional planning and assessment. Include specific instructio
implications for at least two characteristoy atiger factors that will influence how you plan and
implement your unit.

** Suggested Page Length: 1-2 pages.



TWS Standarthe teacher candidate uses information about the learning/teachinguzntertext and st

V. Section |. Contextual Factors Rubric

individual differences to set learning goals, plan instruction and assess learning.

13

1 z o | Soecten
Indicator Indicator Not Met Indicator Partially Mg Indicator Fully Met Eramework
A Knowledge of | Teacher displays minima Teacher displays son Igr?]d:g:]gfg\l,aeys a
Community, irrelevant, or biased knowledge of the unde?rstandin of the
School and knowledge of the characteristics of the 1ding
» . characteristics of the HDD, C
Classoom characteristics of the community, school, a communitv. school. a
Factors community, school, and | classroom that may Y, '
. classroom that may
Pro Ed S3, S13 | classroom. affect learning. X
affect learning.
Teacher displays minima Teacher displays ;sr?g?aﬁrg?fgtla?:ﬁc
B Knowledge of | stereotypicabr irrelevant gsjr:;rs: sir;%v;’;%gei ° understanding of
Characteristics g knowledge of student student differences
Students differences (e.g _(e.g., development, (e.g., development HDD
Pro Ed S2 development .in.terests interests, culture, int.erlt,asts culture ’
pment, INITESES, | abilities/disabilities) tf o oo > SUre,
culture, abilities/disabilitiq mayv affect leanai abilities/disabilities) th
y g may affect learning.
Teacher displays
C Knowledge of Teacher displaysnimal, | Teacher displays general & specific
Students® Varie stereotypical, or irrelevan general knowledge | understanding of the
Approaches to knowledge about the about the different wq different ways studen HDD. CTA
ngrnin different ways students l¢ in which students lea| learn (e.g., learning ’
Pro Ed 24 (e.g., learning styles, (e.g., learning styles,| styles, learning
learning modalities). learning molilizes). modalities) that may
affect learning.
Teacher displays Teacher displays
D Knowledge of | Teacher sjplays little or eneral knowledae o general & specific
StudentsO Skills| irrelevant knowledge of 9 how'edg understanding of
. ; PO .| studentsO skills and o . HDD, CTA
And Prior Learnil studentsO skills and prio . studentsO skills aiat
i learning that may affe .
Pro Ed S1, S2 | learning. learnin learning that may affe
g learning.
Teacher does not providg Teacher_proy|de_s Teac_h_er_prmi_es .
o R . 1 general implications f specific implications f
E. Implications f¢ implications for instructio| : . ; .
. instruction and instruction and
Instructional and assessment based g
X U assessment based ol assessment based o
Planning and student individual A A
) student individual student individual PR
Assessment differences and commun| ~. )
differences and differences and
ache b Rl School. and classraom community, school, 8 community, school, a
S7, S8, characteristics OR proviq Y ' Y '

inappropriate implication

classroom

characteristics.

classroom

characteristics.
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V. Section Il. Learning Goals

TWS Standard
The teacher candidate sets significant, clgal@nigic and appropriate learning goals.

Task
Provide and justify the learning goals for the unit.

Prompt
In your discussion, include the following:

1. List the learning gdailst the activities) that will guide the planning, delivery and dsgassment o
unit. These goals should define what you expect students to know and be able to do at the end
unit. The goals should be significant (reflect the big ideas or structure of the discipline) challeng
varied and appropriate. Number or chdeagatg goal so you can reference it later.

2. Show how the goals are aligned with local, state, or national(lskamifgrdse source of the
standards).

3. Describe the types and levels of your learning goals
4. Discuss why your learning goals aop@aie in terms of developmeméequisite knowledge,

skills; and other student needs

**Suggested Page Length: 1-2 pages



V. Sectionl. Learning Goals Rubric
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TWS Standarthe teacher candidate sets significant, challenging, variediatellepprog goals.

, 1 Connection to
REUITE) Indicator Not 2 - Conceptual
Indicator Indicator Partially Me] Indicator Fully Met P
Met Framework
. Goals reflect | Gals reflect several Goals reflect sever
A. Significance, onlv one tvoe | tvoes or levels of learn types or levels of
Challenge and Variety or I)ével ofyp t?/u% lack sianificance o learning and are CTA, CKS
Pro Ed S4, S7, S8 : 9 significant and
learning. challenge. .
challenging.
Goals are not
: stated clearly Some of the goals are| Most of the goals a
2h (1Y and are clearly stated as learni clearly stated as CTA, CKS
Pro Ed S4, S7, S8 activigés rather y Y :
) outcomes. learning outcomes.
than learning
outcomes.
Goals are not
appropriate fo Most goals are
the Some goals are .
_ ) appropriate for the
: developnme; | appropriate for the )
C. Appropriateness . ] development; pre
prerequisite | development; pre -
For Students knowledae requisite knowledae requisite kiwledge, HDD
Pro Ed S4, S7, S8 . 9e, q . g. ' | skills, experiences;
skills, skills, experiences; an
. ) and other student
experiences; ¢ other student needs
needs.
other student
needs.
D. Alignment with G_oals are not . Most of the goals a
. | aligned with | Some goals are aligne - . .
National, State or Loc: . ) . explicitly aligned wi
national, state| with national, state or : CKS
Standards national, state or lo
or local local standards

Pro Ed S4, S7, S8

standards.

standards.
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V. Section Ill. Assessment Plan

TWS Standard

The teacher candidate uses multiple assessment modes and approaches aligned with learning goe
assesstudent learning before, during and after instruction

Task

Design an assessment plan to monitor student progress toward learning goal(s). Use multiple asse
modes and approaches aligned with learning goals to assess student learnmahbdfafesrdurin
instruction. These assessments should authentically measure student learning and may include
performandeased tasks, pajerdpencil tasks, or personal communication. Describe why your
assessments are appropriate for measuring learning.

Prompt
In your discussion, include the following:

1. Provide an overview of the assessmeRbpkach learning goal include: assessments used to
judge student performance, format of each assessment, and adaptations of the assessments fc
individual ndse of students based orapsessment and contextual factors. The purpose of this
overview is to depict the alignment between learning goals and assessments and to show adap
to meet the individual needs of students or contextual factorse otisnalarganizer such as
a table, outline or other means to make your plan clear.

2. Describe the prand posassessments that are aligned with your learni@jegoli€xplain how
you will evaluate or scoregme postssessments, includingreai you will use to determine if the
studentsO performance meets the learning goals. Include copies of assessments, prompts, anc
student directions and criteria for judging student performance (e.g., scoring rubrics, observatio
checklist, rating g=alitem weights, test blueprint, answer key).

3. Discuss your plan for formative assessment that will help you determine student progress durin
unit Describe the assessments you plan to use to check on student progress and comment on t
importance obllecting that particular evidence. Although formative assessment may change as"
are teaching the unit, your task here is to predict at what points in your teaching it will be import
assess studentsO progress toward learning goals.



V.Section Ill. Assessment Plan

Example of Assessment Plan Table: Kindergarten

17

Learning Goals

Assessments

Format of Assessmei|

Adaptations

Learning Goal 1
Example: The student
will link wild animals with
their habitats.

PreAssessment
Formative Assassnt
PostAssessment

Checklist: game with
animal masks & cente
representing habitats
(tree, lake, burrow, ca
animal puppets and
habitats (e.g., bird ant
nest)
anecdotal records RE
&A

picture journals
Checklist: game with
animal masks & cesite
representing habitats

Repeat and modify
instructions, as neede
Demonstrate and ass
with cutting, gluing, et
Provide model of am
and model how to mo
to habitat centers. Ke
all activities higtterest
and brief.

Provide concrete moqg
and assistance with fi
motor tasks, as neede
Provide multiple
explanations and mog
performances. Proces
writing (i.e., dictations
when needed. Provids
verbal cues and plent
wait time for Q & A.

**Suggested Page Length: 2 pages plus pre- and post-assessment instruments, scoring rubrics/keys, and

assessment plan table



TWS Standartihe teacher candidate uses multiple assessment modes and approaches aligned witl

V. Section Ill. Assessment Plan Rubric

learning goals to assess student |dagfong, during and after instruction.

18

Connection to

REHIT ) 1 2 3 Conceptual
Indicator Indicator Not Met Indicator Partially Met  Indicator Fully Met P
Framework
Some of the learning Each c_)f the learning
: goals is assess
A. Alignment | Content and methods ¢ goals are assessed
: : through the assessme
with Learning| assessmeitéck through the assessmer _
) . plan; assessments ar
Goals and congruence with learnil plan, but many are not : CKS
X - X .| congruent with the
Instruction goals or lack cognitive | congruent with learning . .
. : learning goals in cont
Pro Ed S8 complexity.. goals in content and ”
- . and cognitive
cognitive complexity .
complexity.
B. Clarity of | The assessments cont; Assessment criteria ha .
o o Assessment criteria a
Criteria and | no clear criteria for been developed, but th L
. clear and are explicitly
Standards for| measuring student are not clear or are not| . . CTA
. N linked to the learning
Performance | perfemance relative to | explicitly linked to the
. X goals.
Pro Ed S8 the learning goals learning goals
The assessment plan
The assessment plan | includes multiple
includes multiple mode assessment modes
The assessment plan . . .
. . but all are either (including performanc
C. Multiple | includes only one . ,
pencil/paper based (i.e| assessments, lab
Modes iad assessment mode and
they are not performan| reports, research CTA
Approaches | does not assess studet .
. assessments) and/or d| projects, etc.) and
Pro Ed S8 before, during, and afte . i
: . not require the integrat| assesses student
instruction )
of knowledge, skills an{ performare throughou
reasoning ability. the instructional
sequence.
Assessmentppear to | Assessments appear
Assessments are not P o app
- : have some validity. Sol be valid; scoring
valid; scoring procedur i
. ! scoring procedures arg procedures are
D. Technical | are absent or inaccurat T ; Y .
) explained; some items| explained; most itemg
Soundness | items or prompts are CTA
Lo P T | prompts are clearly prompts arclearly
Pro Ed S8 poorly written; direction = =" R R
written; some directiony written; directions and
and procedures are
. and procedures are cleg procedures are clear {
confusing to students.
to students. students.
E. Adaptation Teacher does not adag Teacher makes Teacher makes
Based on the| assessments to meet t| adaptations to adaptations to
Individual individual needs of assessments that are | assessments that are
. . HDD, CTA
Needs of students or these appropriate to meet thg appropriate to meet th
Students assessments are individual needs of son individual needs of m
Pro Ed S8 inappropriate. students. students.
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V. Section V. Desidor Instruction

TWS Standard
The teacher candidate designs instruction for specific learning goals, student characteristics and n«
and learning contexts

Task
Describe how you will design your unit instruction related to unit goabsastististitssOacll needs,
and the specific learning context.

Prompt
In your discussion, include the following:

1.

3.

Results of passessmenifter administering thegssessment, analyze student performance

relative to the learning goals. Depict the resabf the prassessment in a format that allows you to

find patterns of student performance relative to each earning goal. You may use a table, graph,
chart. Describe the pattern you find that will guide your instruction or modificatiogoaighe learning

Unit overvieWrovide an overview of your unit. Use a visual organizer such as a block plan or ou
to make your unit plan clear. Include the topic or activity you are planning for each day/period. /
indicate the goal or goals (codedduoribearning Goals section) that you are addressing in each
activity. Make sure that every goal is addressed by at least one activity and that every activity re
at least one goal.

ActivitiedDescribe at least three unit activities that vafiety af instructional

strategies/techniques and explain why you are planning those specific activities. In your explan:
each activity, include:

how the content relates to your instructional goal(s),

how the activity stems from ycasgeesnmd information and contextual factors,

what materials/technology you will need to implement the activity, and

how you plan to assess student learning during and/or following the activity (i.e., formative
assessment).

apop

Technologipescribe how you willtasenology in your planning and/or instruction. If you do not
plan to use any form of technology, provide your clear rationale for its omission.

**Suggested Page Length: 3 pages plus visual organizer
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TWS &ndardThe teacher candidate designs instruction for specific learning goals, student
characteristics and needs, and learning contexts.

Connection to

Rating / 1 2 3 ComaEmiE]
Indicator Indicator Not Met Indicator Partially Met Indicator Fully Met Franework
Eew lessons are explicitly Most lessons gnepdacnly Al lessons are explicitly linke
: linked to learning goals. H linked to learning goals. ; !
A. Alignment I X o . N learning goals. All learning
. ; earning activities, Most learning activities, o ;
with Learning . . activities, assignrteeand
assignments and resourc| assignments and resourc : , CKS
Goals : : : : . : resources are aligned with
Pro Ed S4 are aligned with qurnmg are aligned with I_earnmg learning goals. Al learning gd
goals. Not all learning go{ goals. Most learning goal o .
: . . | are covered in the design.
are covered in the design are covered in the design
TeacherOs use of conten y y
B. Accurate appears to contain TeacherOs use of conten TeacherOs use of content ap
R'e resentatiorl "UMerous inaccuracies. | appears to be mostly to be accumtFocus of the
of Cpontent Content seems to be viey] accurate. Shows some | content is congruent with the| CTA, CKS
Pro Ed S1. S1{ More & isolated skills and| awareness of the big ideg ideas or structure of the
' facts rather than as part ¢ or structure of the discipli| discipline.
larger conceptual structu
The lessons within the un - .
- : All lessons within the unit are
The lessons within the un have some logical ; ) i
C. Lesson and . . o logically organized and appeg
. are not logically organize( organization and appear ; ;
Unit Structure L . be useful in moving students CTA
organization (e.g., be somewhat useful in . :
Pro Ed S2 ) toward achieving the learning
sequenced). moving students toward
s ; goals.
achieving the learning go
D. Use of a
VELTIEY .Of Little variety of instruction . Significant variety across
Instruction, . . Some variety in instion, | . . T
A activities, assignments, a o . instruction, activities,
Activities, : activities, assignments, o .
: resources. Heavy relianc IR assignments, and/or resourcg HDD, CTA
Assignments ; resources but with limited .
on textbook or single L . This variety makes a clear
EIT [REEEITEES resource (e.g., work shee contribution to learning. contribution to learning
Pro Ed S1, S2, R '
S3
E. Use of
Contextda . . . . .
Information and | Nstruction has not been | Some instruction has beg Most instruction has been
Data to Select | designed with reference t designed with reference t designed with reference to
Appropriate and| contextual factors and pr¢ contextual factors and pr¢ contextual factors and pre
Relevant assessment data. Activitiic assessment data. Some | assessment data. Most activii HDD, CTA
Activities, and assignments do not | activities and assignment and assignments appear
Assignments ant appeaproductive and appear productive and productive and appropriate fo
s::(;scé%rc;ezs <3 appropriate for each stud| appropriate for each stud| each student.
s5,511
Technology is Teacher uses technology| Teacher integrates appatgori
F. Use of inappropriately used OR | it does not make a signifi¢ technology that makes a
) teacher does nate contribution to teaching a| significant contribution to teag
Technology T

Pro Ed S3, S17

technology, and no (or
inappropriate) rationale is

provided.

learning OR teacher
provides limited rationale

not using technology.

and learning OR provides a
strong rationale for not using

technology.
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V. Section V. Instructional Decid\baking

TWS Standard
The teacheandidate uses-going analysis of studeatning to make instructional decisions.

Task
Provide two examples of instructional dealsioy based on studentsO learning or responses.

Prompt
In your discussion, include the following:

1. Think of a time during your unit when a student(s lempnse caused you to modify your

original design for instruction. (The resulting modification may affect other students as well.) Cit

specific evidence to support your answers to the following:

a. Describe the studentOs learning or responsedhaticémsethink your plans. The studentOs
learning or response may come from a planned formative assessment or another source (nc
preassessment).

b. Describe what you did next and explain why you thought this would improve student progres
toward thiearning goal.

2. Now, think of one more time during your unit when another studentOs learning or response cau
to modify a different portion of your original design for instruction. (The resulting modification mi
other students as well.) Sfigific evidence to support your answers to the following:

a. Describe the studentOs learning or response that caused you to rethink your plans. The stut
learning or response may come from a planned formative assessment or another source (nc
preassessment).

b. Describe what you did next and explain why you thought this would improve student progres
toward the learning goal.

**Suggested Page Length: 3-4 pages
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V. Section V. Instructional Decidudaking Rubric

TWS Standarthe teacher cand&lases egoing analysis of student learning to make instructional

decisions.

. Connection to
Ra_tmg i : L : 2 , : S Conceptual
Indicator Indicator Not Met Indicator Partially Mg Indicator Fully Me Eramework
Manynstructional | Instructional decision Mos_t _mstructlonal
A. Sound e ._] decisions are
Professional plemsmns_are are mostly approprial pedagogically
; inappropriate and | but some decisions g h ] PR, CTA
PIEEIES not pedagogically | not pedagogically sound (i.e., they g
Pro Ed S4, S5 sound sound likely to lead to
' ' student learning).
Appropriate
modifications of tf
instructional plan
are made to
Some modifications ¢ address individua
B. Modifications the instructional plan| student nee_c_is. _
Based on Teacher treats cla &€ r_nade to address The_se modificatio
Analysis of as Oone plan fits : individual student are qurmed by th
o needs, but these are | analysis aftudent HDD, PR
Student Learni with no : ;
Pro Ed S3. S4.| modifications. based on the_analy5| Iearnlng/perf_orma
S5 T stude_nt learning, bes| e, best practice, g
practice, or contextug contextual factors
factors. Include explanatic
of why the
modifications wou
improve student
progress.
C. Congruence
I?Ait(\jl\ilﬁc?gtions !\/Iodificgtions in !\/Iodificgtions in !\/Iodificgtions in
: instructio lack instruction are instruction are
and Learning , . PR, CKS
Goals congruence with sqmewha_t congruent congruent with
Pro Ed S3, S4, learning goals. with learning goals. | learning goals.
S5
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V. Section VI. Analysis of Student Learning

TWS Standard
The teacher candidate uses assessment data to profile student learning and communicate informat
about student progress and achievement.

Task

Analyze your assessment data, including pre/post assessments and formative assessments to deti
students@press related to the unit learning goals. Use visual representations and narrative to
communicate the performance of the whole class, subgroups, and two individual students. Conclus
drawn from this analysis should be provided in the ORefigffoal@atib8O section.

Prompt
In this section, you will analyze data to explain progress and achievement toward learning goals
demonstrated by your whole class, subgroups of students, and individual students. Include the follc

1. Whole clas3$o aalyze the progress of your whole class, create a table thatssitbpaspre
assessment data on every student on every learning goal. Then, create a graphic summary tha
the extent to which your students made progress {erposptewardche learning criterion that
you identified for each learning goal (identified in your Assessment Plan section). Summarize w
graph tells you about your students' learning in this unit (i.e., the number of students met the cri

2. Subgroup$eleta group characteristic (e.g., gender, performance lecehaodiostatus,
language proficiency) to analyze in temadexdrning goBrovide a rationale for your selection of
this characteristic to form subgroups (e.g., girls vs.-hwysiddjvs. lowperformers). Create
a graphic representation that comparaspestssessment results for the subgroups on this
learning goal. Summarize what these data show about student learning.

3. Individual§elect two students that demausttiffierent levels of performance. Explain why it is
important to understand the learning of these particular studenfistrikste/preand post
assessment data with examples of the studentsO work to draw conclusions about the extent to
these widents attained the two learning goals. Graphic representations are not necessary for thi
subsection.

Note: You will provide possible reasons for why your students learned (or did not learn) in the next section,
“Reflection and Self-Evaluation.”

**Suggested Page Length: 4 pages plus charts and student work examples
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V. Section VI. Analysis of Student Learning Rubric

TWS Standarthe teacher candidate uses assessment data to profile student learning and commun

information about student meged achievement.

Connection to

Rating / 1 2 3 Conceptual
Indicator Indicator Not Met Indicator Partially Mg Indicator Fully Me Frame\?vork
A. Clarity and Presentation is no o Presentation is
Accuracy of _clear and accuratg Presentation is easy to understar
Presentation it does not under_standable and | and contains no PR, HDD
Pro Ed S6 accuraty reflect th| contains few errors. | errors of _
data. representation.
Analysis of student Analysis isily
learning is partially aligned with
aligned with learning learning goals an
B: f;lignment Analysis of studen goal_sdand/or fails to provides a
wit L provide a ,
Learning Goals [aIGiarr?ér(:lgv:/iStr? (I)etarni comprehensive profil C?(;nﬁ?é%?irtﬁ:j\/:m PR, HDD, CKS
Pro Ed S4, S7, 9 | of student learning Ip i1a for th
S8 goals. relative to the goals f €arning for the
the whole class, whole class,
bgroups, and two §upg_roups, and ty
ndviduals, individuals.
| inacourate, ang | Merpretation’s | iR L P
C. Interpretatio conclusion’s are technlca_llly accurate, appropriate’
of Data missing or conclusions are miss conclusions are CTA
Pro Ed S13 unsupported by gr not fully supported drawn from the
ata.
data. data.
Analysis of_ studen Analysis of student Analysis_of studer
e 0 eaming s | 170 ctces
D. Evidence of| impact on student |t?]co_mp N ?cesl" dentt:e impact on student
Impact on learning in terms ¢ I € Impact atuden learning in terms
. earning in terms of CTA
Student Learnii numbers of studer numbers of students number of studen
Pro Ed S8 who achieved and who achieved an

made progress
toward learning

goals.

who achieved and
made progress towalt

learning goals.

made progress
toward &ch

learning goal.
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V. Section VII. Reflection and-GeHluation

TWS Standard
The teacher candidate analyzes the relationship between his or her instruction and student learning
order to improve teaching practice

Task
Reflect on yowenformance as a teacher and link your performance to student learning results. Evalc
your performance and identify future actions for improved practice and professional growth.

Prompt
In your discussion, include the following:

1. Select the learninglgehere your students were most successful. Provide two or more possible
reasons for this success. Consider your goals, instruction, and assessment along with student
characteristics and other contextual factors under your control.

2. Select the learninglgehere your students were least successful. Provide two or more possible
reasons for this lack of success. Consider your goals, instruction, and assessment along with st
characteristics and other contextual factors under your control. Discxaddvtiatdyiderently or
better in the future to improve your studentsO performance.

3. Reflection on possibilities for professional devédesordrg.at least two professional learning
goals that emerged from your insights and experiences witdehafyff . specific steps you
will take to improve your performance in the critical area(s) you identified.

**Suggested Page Length: 2 pages



TWS Standardhe teacher candidate analyzesatiens#ip between his or her instruction and student

V. Section VII. Reflection and-GeHluation Rubric

learning in order to improve teaching practice.

26

Connection to

REHIT ) 1 2 3 Conceptual
Indicator Indicator Not Met Indicator Partially Mef  Indicator Fully Met P
Framework
Uses evidence to supf
. Provides evidence but | conclusions drawn in
A. No evidence or reason L Y i :
: . (or simplistic, superficia OAnalysis of Student
B Provided fo support reasons or hypotheses| LearningO section
of Student conclusions drawn in ypo 9 ) ' PR, CTA
. { ; support conclusions Explores multiple
Learning OAnalysis of Student d S vsis of
Pro Ed S4 Learning® section rawn in OAna ysis of hypothese_s for why so
' Student LeaingO sectiq students did not meet
earning goals. |
Identifies successful ar Identifies successful a
B. Insights on : . unsuccessful activities | unsuccessful activities
: Provides no rationale f
Effective L assessments and and assessments and
. why some activities or o ) :
Instruction an superficially explores | provides plausible PR, CTA
assessments were mot )
Assessment successful than others| "€2SOns for their succe| reasons (based on the
Pro Ed S5 1 or lack thereof (no use| or research) for their
theory or reaech). success or lack thereo
.| Connects learning goa
Doesnot connect learni| . . .
; X : instruction, and Logically connects
C. Alignment | goals, instruction, and . .
.~ | assessment results in t| learning goals,
Among Goalg assessment results in§ . . ?
: . . discgsion of student instruction, and
Instruction an| discussion of student . . .
) . learning and effective | assessment results in PR, CKS
Assessment | learning and effective | . ? : .
. ? instruction, but discussion of student
Pro Ed S3, S{ instruction and/or the ; . . .
) . misunderstandings or | learning and effective
S8 connections are irrelev . ?
. conceptual gaps are | instruction.
or inaccurate.
present.
Provides ideas for Provides ideas for
D.Implication{ Provides no ideas or | redesigning learning | redesigning learning
for Future inappropriate ideas for| goals, instruction, and | goals, instruction, and
Teaching redesigning learning | assessment but offers | assessment and explal PR, CTA, CKS
Pro Ed S9, | goals, instruction, and | rationale favhy these | why these modificatior
S13 assessment. changes would improvg would improve student
student learning. learning.
Presents professional | Presents a small numk
E. Implication . .| learning goals that are | of professional learnin
Provides no profession
for . strongly related to the | goals that clearly eme
Professional learning goals or goals insights and experiencq¢ from the insights and
that are not related to t PR, C

Development
Pro Ed S9,
S13

insights and experienct
described in this sectio

described ihis section
and/or provides a vagu
plan for meeting the
goals.

experiences described
this section. Describeg
specific steps to meet
these goals.
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V. Section VIII. Writing Guide

TWS Standard

The teacheandidate writes a wwedfted document that clearly describes experiences and
understanding of the seven processes identified by research and best practice as fundamental to it
student leaing.

Task

Write a document that is clear, contains a central theme, is engaging, flows, possesses correctly u:
standard writing conventions, and helps the reader understand your response to each of the seven
fundamental processes for improving &adang.

Prompt
Your document (TWS) should contain:

1.

Ideas Ideas are the heart of the message, the content of the piece, the main theme, together with all the
that enrich and develop that theme.

OrganizatiorOrganization is the intetnat®ire of a piece of writing, the thread of central meaning, the
pattern, so long as it fits the central idea. Organizational structure can be based on any identifiable patte

Voice Voice is the writer coming through the words, the senseptiraba ieapeaking to us and cares

about the message. It is the heart and soul of the writing, the magic, the wit, the feeling, the life and brea
When the writer is engaged personally with the topic, he/she imparts a personal tone and ftator to the pi
is unmistakably his/hers alone.

Word Choicé/Nord Choice is the use of rich, colorful, precise language that communicates not just in a
functional way, but also in a way that moves and enlightens the reader. Strong word choicetis characteri
so much by an exceptional vocabulary that impresses the reader, but more by the skill to use everyday v
well.

Sentence Fluenc8entence Fluency is the rhythm and flow of the language, the sound of word patterns, a
the way in which the writangsb the ear, not just to the eye. How does it sound when read aloud? Fluent
writing has cadence, power, rhythm, and movement. It is free of awkward word patterns that slow the re¢
progress. Sentences are so well crafted that the writer mioties flieoegwvith ease.

ConventiongConventions are the mechanical correctness ofpeliiegegrammar and usage,
paragraphing (indenting at the appropriate spots), use of capitals, and punctuation. Writing that is strong
conventions has beeoofread and edited with care. Handwriting and neatness are not part of this trait.

PresentatiorPresentation combines both visual and verbal elements. It is the way we "exhibit" our messe
paper. Even if our ideas, words, and sentences @exigeidand well constructed, the piece will not be
inviting to read unless the guidelines of presentation are present.
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V. Section VIII: Writing Guide

1

2

3

Ideas

As yet, the paper has no cleg
sense of purpose or central
theme. To extract magrfrom
the text, the reader must ma
inferences based on sketchy
missing details.

The writer is beginning to de
the topic, even though
development is still basic or
general.

This paper is clear and focused. |
holds the readerOs attention. Rel
anecdotes and details enrich the
central theme.

Organization

The writing lacks a clear sen
of direction. Ideas, details, o
events seem strung together
loose or random fashion; the
no identifiable internal struct

The organizational dtiteis
strong enough to move the
reader through the text withg
too much confusion.

. The organization enhances and
showcases the central idea or the
The order, structure, or presentat
information is compelling and mo
the reader through tivet.

Voice

e

~
"

The writer seems indifferent,
uninvolved, or distanced fron
topic and/or the audience.

The writer seems sincere bu
fully engaged or involved. TH
result is pleasant or even

personable, but not compelli

The writer speaks direotthe
reader in a way that is individual,
compelling and engaging. The wi
crafts the writing with an awareng
and respect for the audience and
purpose for writing.

Word Choi

The writer demonstrates a
limited vocabulary or has notf
searched fevords to convey
specific meaning.

The language is functional, €
if it lacks much energy. It is €
to figure out the writerOs me
on a general level.

Words convey the intended mess
in a precise, interesting, and natu
way. The words are pfwand
engaging.

Sentence
Fluency

The reader has to practice q
a bit in order to give this pap
fair interpretive reading.

The text hums along with a
steady beat, but tends to be
more pleasant or businesslik
than musical, more mechani
than flid.

The writing has an easy flow, rhy
and cadence. Sentences are wel
with strong and varied structure t
invites expressive oral reading.

Conventions

Errors in spelling, punctuatio
capitalization, usage, and
grammar and/or paragraphin
repeatedly distract the reade
and make the text difficult to
read.

The writer shows reasonablg
control over a limited range (
standard writing conventions
Conventions are sometimes
handled well and enhance
readability; at other times, er|
are distreting and impair
readability.

The writer demonstrates a good (¢
of standard writing conventions (¢
spelling, punctuation, capitalizatiq
grammar, usage, paragraphing) ¢
uses conventions effectively to

enhance readability. Errors tend {
so fewthat just minor tougis would
get this piece ready to publish.

Presentation

The reader receives a garblg
message due to problems
relating to the presentation o
text.

The writerOs message is
understandable in this forma

The form and presentatif the text
enhances the ability for the readeg
understand and connect with the
message. It is pleasing to the eyq

©Northwest Regional Educational Laboratory
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Section IX Rubrics

This section of the handbook contains the rubrics fombeguagnag a section IX for the
Teacher Work Sample. If you have a question about whether you are to include a section IX in you
document you should consult with your program advisor.



TWS Standardhe teacher designs instruction for specific learning goals, student characteristics anc
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VI. Section IX; Design fastruction in Art

needs, and learning contexts in the visual arts.

Rating / Indicator

1 Indicator Not Met

2 Indicator Partially Met

3 Indicator Met

A. Aligns lessons with
Kansas Curricular
Standards

Few lessons are explicitly
linked to the Kansas
Curricular Standards.

Most lessons are explicitly linked to ]
Kansas Curricular Standards.

All lessons are explicitly linked to the K.
Curricular Stdards.

B. Accurately represent
art content.

TeacherOs use of art cont
appears to contain numerg
inaccuracies. Content see
to be viewed more as isolqg
skills and facts rather than
part of a larger conceptual
structure.

TeacherOs use ofartemt appears to
mostly accurate. Shows some awarg
of the big ideas or structure of the ar
disciplines and interrelationships am
the art disciplines.

TeacherOs use of art content appears {
accurate. Focus of the content is congr
with lhe big ideas or structure of the art
disciplines and interrelationships amon
art disciplines.

C. Accurate
representation of art
processes and
techniques, instructiong
strategies and art inquir
related to daily lives an
interests of students an
to the larger framework
of human endeavor ang
understanding.

The teacher uses studio/
handson activities without
true artistic inquiry and/or
problenrsolving activities ar]
no relationship to other
subjects or connected to
personal interests of the
studets.

The teacher uses studio/ hands
activities with some artistic inquiry a
visual problesolving activities
sometimes related to other subjects
sometimes connected to personal
interests of the students.

The teacher designs lessons with
studio/handen activities that use artistic
inquiry and/or visual proisielwving
activities to engage students using topi
related to other subject areas and/or
connected to the personal interests of t
students.

D. Designs and managg
a safe and supptive
learning environment.

The teacher does not add
safety in the art classroom|
and often ignores potentia
dangerous situations.

The teacher shows awareness of lia
and negligence as it applies to the a
classroom, but does not make sure €
student is aware of all the safety rule
they apply to an art classroom

The teacher makes sure that the stude
aware of all the safety rules, including |
potentially dangerous art media that co
absorbed by the body and potentially
dan@rous equipment. The teacher sho
awareness of liability and negligence a
applies to the art classroom.

E. Recognizes and
addresses diversity
issues in the visual arts|

The teacher does not add
gender or culture in the arg
of the visual ar&tudents
with exceptionalities are
somewhat ignored by the
teacher.

The teacher designs good visual art
lessons, but is not sensitive to how ¢
or culture of the students relates to t
understanding of the visual arts. Son|
accommodations are nfadstudents
with exceptionalities.

The teacher designs visual arts lesson
to accommodate all students in the clag
includes examples that deal with femal
artists and gender issues. Visual arts fr
other cultures are addressed. Special
atterion is given to accommodating stu
with exceptionalities

F. Accurately represent|
the relationship betwee
the visual arts,
technology and/or
discoveries, or
inventions related to the
visual arts and their
effect on society.

The teacher erroneously
represents the relationshig
between the visual arts be
taught, technology and/or
discoveries, or inventions,
related to the visual arts al
does not encourage stude
to investigate the topic.

The teacher sometimes misses
opportunities to demonstregdasic
relationship between the visual arts
taught, technology and/or discoverie
inventions, related to the visual arts.
However, students are sometimes a
to investigate this relationship furthe

The teacher often demonstrates the ba
relationship between the visual arts cor]
being taught, use of technology and/or
discoveries, or inventions, related to thq
visual arts. Where appropriate, the hist
that relationship is included.

Students are encouraged to consider w
life woul be like without the amenities
developed by artists, architects, graphi
designers, etc.

G. Improves teaching
through participation in
activities of professiona
organizations,
associations and

institutions.

The teacher does not join
professional aridior art
education organization an
does not take advantage g
any professional developn

opportunities.

The teacher joins a professional art
art education organization, however,
advantage of only a few of the
professional development apptes
offered. Is hesitant to implement ne
ideas gained from any participation i

professional development activities.

The teacher joins professional art and §
education organizations and also partid
in development opportunities offered th
the professional organizations as well g
university and school district. The teac
consistently implements new knowledg
skills to improve teaching and learning.




31

Section 1X - Design for Instruction in English Language Arts (58)

TWS Standa
The teacher designs instruction for specific learning goals, student characteristics and needs, and
learning contexts imiddle level English language arts.

Task
Describe how you will design your unit instruction related to the specific needssaftijeet
areas of literature, composition, and grammar.

Prompt

¥Effective Use of Teaching MethodsDocument the specific use of the teaching processes of
reading, writing, speaking, listening, thinking, and viewing and their interrelationships.

¥Use ofPrint and Non-print Materials. Explain how you integrated print and nprint

materials into the curriculum.

¥Creation and Discovery of MeaningDescribe at least three unit lessons that allow students to
practice the skills associated with creating disg¢overing meaning in a text.

¥l anguage UsageDescribe how you have planned for the fostering of students' growth in
language facility.

¥Respect for Standard English and Cultural Variations.ldentify and describe how you have
helped students to developmpetencies the grammar, usage, and conventions of standard
written and oral English as well as develop the ability to recognize and use oral, visual and
written texts appropriate in different social and cultural settings.

Suggested Page Lengthpags. Please place this section after Section VII Reflections on
Teaching and Learning.
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VI. Section IX; Design for Instruction in English Language-&xts (5

TWS Standard: The teacher designs instruction for specific learning goals, student characteristics
and needs, and learning contexts in middle level English language arts.

Connection
Rating ¥ 1 2 3 to
Indicator ¥ Indicator Not Met Indicator Partially Met Indicator Fully Met | Conceptual
Framework
A. Effective Few lessons utilize Most lessons utilize All lessons utilize CTA
Use of effective teaching effective teaching effective teaching
Teaching methods. methods.. methods.
Methods
MidEngLA S1
bP16
B. Use of The teacher centers few | The teacher centers mos| The teacher centers CTA, T
Print and learning experiences learning experiences in | all learning
Non-Print print and norprint print and norprint experiences in print
Materials materials materials and nonprint
MidEngLA S2 materials
bP1
C. Creation Few lessons integrate Most lessons integrate | All lessons integrate CKSs
and skills necessary for the | skills necessary for the | skills necessary for
Discovery of | creation and discovery of| creation and discovery of| the creation and
Meaning meaning in the text. meaning in the text. discowery of meaning
MidEngLA S2 in the text.
bP25
D. Language | Few assignments requirel Most assignments requir¢ All assignments CKSs
Usage students to practice the | students to practice the | require students to
MIidEngLA S3 | skills needed to increase| skills needed to increase| practice the skills
DP13 language facility. language facilit. needed to increase

language facility.

E. Respect for
Standard
English and
Cultural
Variations
MidEngLA S4
PP2 and 5

Few lessons undertake th
development of standard
English and the respect
for its cultural variations.

Most lessons undertake
the development of
standard English and the
respect for its cultural
variations.

All lessons undertakeg
the development of
standard English and
the respect for its
cultural variations.

CKS

Section X 7 dimensions withdints possiblegiach dimension for a total of 21 points.

points 45 points. 80% of 21 pointspoihfts.

70% of 21
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V1. Section IX; Design for Instruction in English Language-B2)s (6

TWS Standard
The teacher designsringion for specific learning goals, student characteristics and needs, and learr
contexts in secondary English language arts.

Task
Describe how you will design your unit instruction related to the specific needs of the subject areas
literatureanposition, and grammar.

Prompt
In your discussion, include the following:

1.

Use of Print and Nqamint Material€Explain how you integrated print apdmtanaterials into
the curriculum.

. Creation and Discovery of Meanidgscribe at least thrag lessons that allow students to

practice the skills associated with creating and discovering meaning in a text.

Language UsagBescribe how you have planned for the fostering of students' growth in languag
facility.

Respect for Standard English &hdtural Variationgdentify and describe how you have helped
students to develop competencies the grammar, usage, and conventions of standard written an
English as well as develop the ability to recognize and use oral, visual and vopitetetaxts appr
different social and cultural settings.

Effective Use of Teaching Meth@tscument the specific use of the teaching processes of readinc
writing, speaking, listening, thinking, and viewing and their interrelationships.

**Suggested Page Length: 3 pages. Please place this section after Section VII Reflections on
Teaching and Learning.
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VI. Section IX; Design for Instruction in English Language-B2)s (6

TWS Standard

The teacher designs instruction for specific learning goalsrattdastich and needs, and learning cont

in secondary English language arts.

Connection to

R R Indicator Partially Met | Indicator Fully Met | COMPU
Indicator ndicator Not Me ndicator Partially Me ndicator Fully Me Framework
s CE3) B LA The teacher centers
and NorPrint | The teacher centers few | The teacher centers mos . ;
: ; ; . ; ; . learning experiences
Materials learning experiences in p| learning experiences inp| . . CTA, T
. : . : print and neprint
SecEngLAl and noiprint materials and noiprint materials :
materials
B. Cretion
and Discovery | Few lessons integrate ski Most lessons integrate sk All lessons intege
of Meaning necessary for the creatiol necessary for the creatiol skills necessary for th CKS
SecEngLA &1 | and discovery of meaning and discovery of meaning creation and discove
P14 the text. the text. of meaning in the tex
All assignments requ
C. Language | Few assignments require| Most assignments requirg students to practice t
Usage students to practice the s| students to praetithe skill§ skills needed to CKS
SecEngLA ®2 | needed to increase langu needed to increase langu increase language
P13 facility. facility. facility.
D. Respect for
Sl All lessons undertakg
English and Few lessons undertalee t Most lessons undertake t
the development of
Cultural development of standard| development of standard ;
e . : standard English and CKS
Variations English and the respect f{ English and the respect f g
: L : L the respedor its
SecEngLA $3 | its cultural variations. its cultural variations. -
cultural variations.
P2 and 5
E. Effective
Use of
ITEEEIE Few lessons utilize effect] Most lessons utilize effec Al Iegsons ut|I|.ze
i teaching methods teaching methods effective teaching CTA
SecEngLA 9 ' 9 v methods.
P16

Section X 7 dimensions withoihts possiblegach dimension for a total of 21 points. 70% of 21

points 45 points. 80% of 21 pointspoihfts.
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VI. Section DDesign for Instruction in History Comprehensig8g (5

TWS Standard
The teacher designsringion for specific learning goals, student characteristics and needs, and learr
contextén history comprehensive.

Task
Describe how you will design your unit instruction related to the specific needs of the subject areas
history, governmengpgm@phy, economics, anthropology and sociology.

Prompt

¥Alignment with Kansas Curricular Standdddsument the specific standards that you lesson will
address and how these standards tie into your learning goals.

¥Selected Content in Subject Maited Evidence of Interdisciplinary Appro&siplain your

selection of key concepts and how these concepts are related to each other. Identify the skill proce
that your instruction will introduce and/or practice.

¥Evaluation of SourceBescribe atdst three unit lessons that allow students to practice the
identification and evaluation of primary and secondary sources.

¥Sensitivity to StudentBescribe how you have planned for the protection of the sensitivity to studen
to various subject matter.

¥Variety of Learning Materidtientify and describe you have used at least three of the following in yo
lessons: maps, charts and charts, works of art, literature, folklore, or music

¥Selection of Instruction Materidl®scribe how you evaluatédealected the appropriateness of the
reading and curriculum materials that you will be using in your lessons.

**Suggested Page Length: 3 pages. Please place this section after Section VII Reflections on
Teaching and Learning.
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VI. Seabn IX;Design for Instruction in History Comprehensig8g (5

TWS Standardhe teacher designs instruction for specific learning goals, student characteristics and needs, and learning
contexts in History Comprehensive

Connection to
Rating ¥ 4 . - 3 Conceptual
Indicator ¥ Indicator NoMet Indicator Partially Met Indicator Fully Met
Framework
A. Alignment witll Few lessons are explici Most lessons are explicitl] All lessons are explicitly CKSs
Kansas linked to the Kansas theKansas Curricular linked to the Kansas
Curricular Curricular Standards. | Standards. Curricular Standards
Standards
Hist/Gov Sk4.
B. Selected The teacher centers fey The teacher centers mos| The teaher centers all CTA, CKS
Content in learning experiences sq learning experiences so t| learning experiences s¢
Subject Matter | that students can apply| students can apply key | that students can apply,
Hist/Gov S1 key cacepts and concepts and systematicq key concepts and
P1,.SP2, SP3, | systematically employ § employ and apply proces| systematically employ &
S3P2 apply processes of criti{ of critical historical inquiry apply processes of criti
historical inquiry historical inquiry
C. Few lessons integrate ff Most lessons integrate th| All lessons integrate thg CKSs
Interdisciplinary | theories and practices ¢ theories and practices of | theories and practices
Approach to history with other history with other disciplin history with other
Teaching History| disciplines such as civi¢ such as civics@n disciplines such as civi
and Government| and government, government, geography, | and government,
Hist/Gov SK1, geography, economics| economics and sociology| geography, economics
S6P4, SP2. and sociology. and sociology.
D. Evaluation of | Fewassignments requir| Most assignments requir¢ All assignments requirg CKSs
Sources students to use and students to use and evaly students to use and
Hist/Gov S2, 4, 5 evaluate primary and | primary and secondary | evaluate primary and
6-3 secondary sources sources secondary sources.
E.Sensitivity to | Few lessons take into | Most lessons take into All lessons take into HDD
Students consideration the gend¢ consideration the gender| consideration the gend
Hist/Gov S2, 4, § racial, cultural, and racial, cultural, and religiq racial, cultural, and
P4, S&P6 religious sensitivities of| sensitivities sfudents. religious sensitivities of
students. students.
F. Variety of Few lessons use maps| Most lessons use maps, | All lessons use maps, CKSs
Learning charts and charts, art, | charts and charts, art, charts and charts, art,
Materials literature, folklore, or | literature, folklore, or mug literature, folklore, or
Hist/Gov SB1, music to create interest to create interest. music to create interest
S6P5, S&5.
G. Selection of | The teacher seldom The teacher usually seleq The teachalways HDD
Instructional selects readings and | readings and curriculum { selects readings and
Materials curriculum that are are developmentally curriculum that are
Hist/Gov S2, 4, 5 developmentally appropriate for students. | developmentally
P5, S&P7 appropriate for student appropriate for students

Section IX = 7 dimensions witind possiblegiach dimension for a total of 21 points.

points 45 points. 80% of 21 pointspoihfts.

70% of 21
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V1. Section IX; Design for Instruction in History and Gaw) (6

TWS Standard
The teacher designs instruction for specific learning goals, student characteristics and needs, and |
contexts in history and government

Task
Describe how you wiligie your unit instruction related to the specific needs of the subject areas of
history, government, geography, economics, anthropology and sociology.

Prompt
In your discussion, include the following:

1.

Alignment with Kansas Curricular Standdddsumetrthe specific standards that you lesson will
address and how these standards tie into your learning goals.

. Selected Content in Subject Matter and Evidence of Interdisciplinary Agpachyour

selection of key concepts and how these conaalpte@te each other. Identify the skill

processes that your instruction will introduce and/or practice.

Evaluation of SourceBescribe at least three unit lessons that allow students to practice the
identification and evaluation of primary and ssoconciesy

Sensitivity to StudentBescribe how you have planned for the protection of the sensitivity to
students to various subject matter.

Variety of Learning Materidtgentify and describe you have used at least three of the following in
your lessonsmaps, charts and charts, works of art, literature, folklore, or music.

Selection of Instruction Materidbescribe how you evaluated and selected the appropriateness o
the reading and curriculum materials that you will be using in your lessons.

**Suggested Page Length: 3 pages. Please place this section after Section VII Reflections on
Teaching and Learning.
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VI. Section IX; Design for Instruction in History and Gag). (6

TWS Standard he teacher designs instruction for specific learning gbadkent characteristics and needs, and learning

contexts in History and Government

. Connection to
Rating / 1 _ 2 3 Conceptual
Indicator Indicator Not Met Indicator Partially Met Indicator Fully Met
Framework
A. Alignment
with Kansas Few lessons are explicitly lin Most lessons are explicitly t¢ All lessons are explicitly
Curricular to the Kansas Curricular the Kansas Curricular linked to the Kansas CKS
Standards Standards. Standards. Curricular Standards
Hst/Gov S&4.
Ebﬁteelﬁftiﬁd The teacher centers few The teacher centers most Lg?;ﬁ]acgfrgﬁgaifsasnc
; learning experiences so thal learning experiences so that g exp
Subject Maer that students can apply
Hist/Gov S1 students can apply key students can apply key kev concents and CTA CKS
P1 SP2 3 concepts and systematically] concepts and systematically S gtematic%ll emblov 4 '
83152 ' ' | employ and apply processey employ and apply processes ay | rocesges 0? cr)i/tic
critical historical inquiry critical historical inquiry PRIy process
historical inquiry
C. L Few lessons integrate the | Most lessons integrate the Al Iegsons Integrate the
Interdisciplinary : . . . ' . | theories and practices ¢
Approach to th.eorles anq practices of hig th.eorles anq practices of hig history with other
ngchin Histor with other disciplines such a with other disciplines such a disciolines sue civics CKS
and Govgernmen) civics and government, civics and government, and povernment
Hist/Gov SK1 geography, econcsrénd geography, economics and o gra h econ,omics
S6pP4, sp2. | Seciology. sociology. gndgsocgo?/égy
g(.)LIIEr\::aeI:atlon o Few assignments require Most assignments require ?:ngz'tg?i!f;ﬁgwe
Hist/Gov S2. 4. & students to use and evaluat{ students to use and evaluat evaluate primary and CKS
'’ 77 primary and secondary sour| prinary and secondary sourd P y
6-3 secondary sources.
E. Sensitivity to | Few lessons take into Most lessons take into ?g;g%ﬁgﬁ;ﬁﬁéﬂt%n dd
Students consideration the gender, ra| consideration the gender, ra racial. cultural ang HDD
Hist/Gov S2, 4, § cultural, and religious cultural, and religious reli ic;us sensi’tivities of
P4, SEP6 sensivities of students. sensitivities of students. g
students.
Eée\l/ririlr?ty & Few lessons use maps, cha| Most lessons use maps, chg All lessonsse maps,
Materiaiqs and charts, art, literature, and charts, art, literature, charts and charts, art, CKS
Hist/Gov SB1 folklore, or music to create | folklore, or music to create | literature, folklore, or
S6P5 SP5 ! interest. interest. music to create interest
G. Sele_ctlon of The teacher seldom selects The j[eacher usua!ly selects| The teacher_always
Instructional . . readings and curriculum tha| selects readings and
. readings and curriculum tha . :
Materials d . developmentally appropriatg curriculum that are HDD
. J developmentally appropriate
Hist/Gov S2, 4, § studerst students. developmentally
P5, S&P7 ) appropriate for students

Section IX = 7 dimensions witinds pssible irach dimension for a total of 21 points. 70% of 21

points 45 points. 80% of 21 pointspoihfts.
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VI. Section IX; Design for Instruction in Mathen{&834612)

TWS Standard
The teacher designs instruction for specific ledsnistydgrat characteristics and needs, and learning
contexts in mathematics.

Section IX will become a part of the assessment of the licensure assessment f8r\iagm=miaios and 5
Mathematics. The specific standards/indicators areheosedmmg matrix that follows.

Task

Describe how you will design your unit instruction related to the specific needs of the subject
areas of mathematics (numbers/operations, algebraic concepts, geometric concepts, measuremen
concepts, or data/doiity concepts).

Prompt
In your discussion, include the following:

1. Alignment with Kansas Mathematics Curricular StanBarcisnent the specific standards that
your lesson will address and how these standards tie into your learning goals.

2. SelectedContent in Mathematics
a. Explain your selection of key concepts and how these concepts are related to each other.
b. Explain how at least one lesson in the TWS will connect mathematics concepts to other
disciplines, and to +eatld models

3. Process Skillsi MathematicExplain how you will model and have students actively involved in
problem solving, reasoning, communicating, making connections, and forming multiple represel
of the concepts.

4. Sensitivity to StudentBescribe how you have plannadjistments, adaptations, and re
teaching to meet the needs of ALL students. Explain how these strategies are related to curren
research.

5. Variety of Teaching/Learning Strategies

Identify and describe how you have used a variety of teachitrgtisgigsng gour lessons,
including at least one lesson involving the appropriate use of technology and one lesson
involving the use of concrete materials.

**Suggested Page Length: 3 pages. Please place this section after Section VII Reflections on
Teaching and Learning.

Note — The student must score at least 70% on the scoring sheet on the preliminary TWS
in Core Il and 80% in Core Il
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VI. Section IX; Design for Instruction in Mathen{&834612)

TWS Standard: The teach&gue instruction for spde#iting goals, student characteristics and
needs, and learning conteXsiihematics

Connection
Rating / 1 2 3 to
Indicator Indicator Not Met Indicator Partially Met Indicator Fully Met | Conceptual
Framework
A. Alignment . -
: Few lessons are explic| Most lessonseaexplicitly _
with Kansas | |. All lessons are explicitly
: linked to the Kansas | to the Kansas .
Curricular . ) . linked to the Kansas CKS
Curricular Standards. | Mathematics Curriculat :
Standards Curricular Standards
Sec 9K6 Standards.
The teacher centers fe\ The teacher centers mq The tacher centers all
B. Selected learning experiences s{ learning experiences s{ learning experiences sq
C.ontent in that students can prct| that students can pract| that students can practi
Mathematics and apply key concepty and apply key concepty and apply key concepty CTA, CKS
MS 1P4. 2P4 and apply these to othd and apply these to othg and apply these to othe
' disciplines and reabrld | disciplines and reairld | disciplines and reairld
models. models. models.
. . All lessonisivolve
Few lessons involve Most lessons involve .
X . students in the process
students in thocesses| students in the procesg ) )
C. Process ; . . ) of learning/using
_— of learning/using of learning/using 4
Skills in 4 g mathematics. (Problem
: mathematic (Problem | mathematics. (Problem . .
Mathematics . ) . . solving, reasoning, CKS
solving, reasoning, solving, reasoning, o .
=EE &7 (11 communicati kin commaicatingmnakin communicatingaking
1P5, 3K7, 3P . ngaxing ) gn 9 connections, and formir
connections, and formi| connections, and formi . .
. . . .| multiple representationy
multiple representation| multiple representation the cacepts.)
D. Sensitivity| Few lessons contain | Most lessons contain | All lessons contain
to Students | adjustments/ adaptatio| adjustments/ adaptatio| adjustments/ adaptatior
Sec 9K1, 9P1 and reteaching strategi and reteaching strategi and reteaching strategi HDD
MS 1P1, 9K1| to meet the needs of A| to meet the needs of A| to meet the needs of Al
9P1, 9P4 students. students. students.
E. Variety of
. | Most lessons use a .
Learning Few lessons use a vari variety of All lessons use a variet
MaterialsSec | of teaching/learning teachi);l llearnin teaching/learning
1P6, 9K1, strategies, with some 9 ning stratgies, with some CKS
) ; strategies, with some |’ .
9K2, 9K3, MS including technology af : - including technology an
) including technology ar )
1P1, 1P6, concrete materials. concrete materials concrete materials.
9K1, 9K2, 9P '

TWS Assessment Section requirements will also ad
the Mathematics standard Sec 9K5, MS, 9K5
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VI.Section IX; Design for Instruction in Physical Edugétreil12)

TWS Standard
The teacher designs instruction for specific learning goals, student character,istics laachimegeds
context in physical education

Task
Describe how you will design your unit instruction related to unit goals, studentsO characteristics a
and the specific learning context related to physical activity for life.

Prompt
In your d@ission, include the following:

1.

Results of prassessmentAfter administering thegssessment, analyze student performance
relative to the learning goals. Depict the results of theageessment in a format that allows you to

find patterns of studestformance relative to each earning goal. You may use a table, graph, or
chart. Describe the pattern you find that will guide your instruction or modification of the learning

. Safety in environmergquipment, materials, clothing, and ageappaopvities.

Unit overviewProvide an overview of your unit. Use a visual organizer such as a block plan or ot
to make your unit plan clear. Include the topic or activity you are planning for each day/period. /
indicate the goal or goalss@&wm your Learning Goals section) that you are addressing in each
activity. Make sure that every goal is addressed by at least one activity and that every activity re
at least one goal.

Activities.Describe at least three unit activitiedldwta variety of instructional
strategies/techniques and explain why you are planning those specific activities. In your explan:
each activity, include:

- how the content relates to your instructional goal(s),

- how the activity stems fromgsessment information and contextual factors,

- what equipment/materials/technology you will need to implement the activity, and

- how you plan to assess student learning during and/or following the activity (i.e., formative
assessment).

TechnologyDescribe how you will use technology in your planning and/or instruction. If you do n
plan to use any form of technology, provide your clear rationale for its omission.

**Suggested Page Length: 3 + visual organizer



42

VI.Section IX; Design for Insttion in Physical EducatigRrek12)

TWS Standard he teacher designs instruction for specific learning goals, student characteristics an

needs, and learning context in physical education

Connection to

Rating/ 1 2 3
Indicator Indicator Not Met Indicator Partially Met Indicator Met g?;rﬁzevtgﬁ:
Few lessons are explicitly Most lessons are explicitl All lessons are explicitly
linked to learning goals. F linked to learning goals. N linked to learning goalll
. . _| learning activities, learning activities, learning activities,
A. Alignment with Learnin ossjgnments and resourc{ assignments and resourc{ assignments and resourc{ CKS
Goals are aligned with learning | are aligned with learning | are aligned with learning
goals. Not all learning gog goals. Most learning goal{ goals. All learning goals &
are coved in the design. | are covered in the design| covered in the design.
TeacherOs use of conten B B
appears to contain numern TeacherOs use of conten| TeacherOs use of conten
inaccuracies. Conteninsgq appears to be mostly appears to be accurate.
B. Accurate i i
. to be viewed more as accurate. Shows some Focus of the content is CTA, CKS
Representation of Conten jsqated skills and facts | awareness of the big ided congruent with the big ide
rather than as part of a lal or structure of the discipli| or structure of the discipli
conceptual structure.
- The lessons W'.mhe unit All lessons within the unit
The lessons within the un| have some logical loaicall ized and
i are not logically organize( organization and appear { ogically organized an
C. Lesson and Unit |- ; appear to be useful in CTA
Structure organization (e.g., be somewhat useful in ;
. moving students toward
sequenced). moving students toward o .
s . achieving the leamgoals.
achieving the learning go
. . . . Significant variety across
8 Little variety of instruction o e . e
D. Use of a Variety of - . Some variety in instructio| instruction, activities,
. L activities, assignments, a PR ; :
Instruction, Activities, resources. Heawv reliance activities, assignments, of assignments, and/or
Assignments and - neavy resources but with limited| resources. This variety HDD, CTA
textbook or single resourd L . o
Resources contribution to learning. | makes a clear contributio
(e.g., work sheets). | .
earning.
Most instruction has been
E. Use of Contextual Instruction has not been | Some instruction has bee| designed with reference t
: X designed with reference t{ designed with reference t{ cortextual factors and-pre
Infarmation and Data to
Select Appropriate and contextual factors and_ pre contextual factors and pre assessment data, safety
assessment data. Activiti assessment data. Some | issues included. HDD, CTA

Relevant Activities,
Assignments and
Resources

and assignments do not
appear productive and
appropriatef each studen

activities and assignment
appear productive and
appropriate for each stud

Most activities and

assignments appear
productive and appropriat
for each student.

F. Use of Technology

Technology is inapproprig
used OR teacher does ng
use technology,dano (or
inappropriate) rationale is|
provided.

Teacher uses technology
it does not make a signifig
contribution to teaching a
learning OR teacher prov
limited rationale for not us
technology.

Teacher integrates
appropriate technology th
makes a significant
contribution to teaching a
learning OR provides a
strong rationale for not us
technology.
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TWS Standardhe teacher designs instruction for specific learninglgoalsharacteristics and
needs, and learning contexts in secondary science.

1

2

3

Connection to

Rating Indicator Indicator Not Met Indicator Partially Met Indicator Met ComEEE]
Framework
A.Aligns lessons with Kansag Few lessons are
C_urrlcular Standards explicitly linked to t| Most lessons are explicitly link All lessons are exp!|0|tly link
Biol S141 & P2 . ; to the Kansas Curricular CKS
. Kansas Curricular | the Kansas Curricular Standar
Chem & Physics K1& P2 Standards Standards.
Earth/Space SK21 & P2 )
TeacherOs use of
science content B
B. Accurate|y represents scie appears to contain Teacher®s use of science con TeacherOs use of science
content numerous content appears to be accur|
- . . appears to be mostly accurate ;
Biol Sithrough S8, &-B12P3 | inaccuracies. Focus of the content is
hem & Physics S1 through { Content seento be .ShOWS SOME awareness qf the congruent with the big ideag CTA. CKS
Chem by 9 . ideas or structure of the discip A '
S7P1. P3 viewed more as - o structure of the discipline an
D . . and interrelatiofzhamong the | . -
Earth/Space S1 through S4-& isolated skills and . S interrelationships among the
science disciplines . SR
P1, P3 facts rather than ag science disciplines
part of a larger
conceptual structur
C. Accurate repmentation of scien
processes, science inquiry and
instructional strategies unifying a|
sciences. Relates science to dail .
lives and interests of students an The teacher uses tThZ? besictr:ﬁre(jsi?é%r'[];itliisiri‘r
a larger framework of human | few |abs and hand | The teacher uses labs and har engage students in cons?ruc
g?cﬂeégg;i‘ﬁgoﬂgge;ifngg‘f- on activities, with n| on activities, but lessons have of %egas and explanations
P4 P6. S1K1, K2, PL, P2, P3, true scientific inquiy little true scientific inquiry. Som Followed by elaboration witH CKS
S15K2. K3 P1. P4 and no examples g lessons include examples of rg | f ragbrld
> Phvsic: realworld world agjzations examples of reaorid
ghseg;f‘ Ezyggs's;fh&oz“gglpéé applications applications, using topics of
P3, SléKz,'KS,'Pl, o interest to the students.
Earth/Space $4 through P11 &
S7P1, P4, P6, SK1, K2, P1, P2,
P3, S11K2, K3, P1, P4
gﬁgiﬂgeoa:rt}\?ewllggﬁgi]ﬁs g The teadr makes sure that
Supp 9 the students are aware of al
environment The teacher does 1] The teacher shows awareness safety rules. including use o
Biol S1K1, K2, K6, P1, P2, P| address safety in tl liability and negligence as it ap y P 9
) . chemicals, equipment, and
P7 science classroom| to the science classroom, but ¢ .
. . .| and care of animals. The CTA
Chem & Physics and o#n ignores not make sure each student is
B teacher shows awareness 0
S12 K1, K2, K6, P1, P2, P3, | potentially dangerq aware of all the safety rules as| ., .. . .
N - liability and negligence as it
Earth & Space SK3, K2, K6, | situations. apply to a science classroom i h ;
P1 P2 P3 P7 applies to the science
o classroom.
The teacher designs sciencg
The teacher does 1 The teacher designs goéehse lesson plans to accommpda
. address gender or . o all students the class, this
E.Recognizes anddresses . lessons, but is not sensitive to| .
) g . - culture in the area includes examples that deal
diversity issues in science science. Students gender or culture of the studen with female scientists and
Biol S1#3 : relates to their understanding ¢ HDD

Chem & Physics-838
Earth/Space $3

with exceptionalitie
are somewhat
ignored by the
teacher.

science. Some accommodatio
are made for students with
exceptionalities

gender issues. Science froni
other cultures.is addressed.
Special attention is given to
accommodating students wi

exceptionalities
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F.Accurately represents the
relationship between science
technology and their effect or
society

The teacher
erroneously
represents the
relationship betwneg

The teacher is not always awa
opportunities to demonstrate th
basic relationship between the
science being taught and
technology and their effect on

Whenever the opportunity
arises, the teacher
demonstrates the basic
relationship between the
science being taught and
technology and their effect g
society. Where appropriate {

Biol S10K1 to K8, P1 science and society. When aeaand where | history of that relationship is CKS
Chem & Physics-88 to K8, | technology and do¢ appropriate, the teacher includ| included.
P1 not encourage the history of science and a Students are encouraged to
Earth/Space students to specific technology. Students 1 consider what life would be
S6 K1 to K8, P1 investigate the topi| be asked to investigate this without the amenities develd
relationship further through a specific relationsh
andto investigate other such
relationships
. The teacher does 1 . . Th_e teacher joi_ns a profe_ssi
G.Improves teaching through i0in a professional The teacher joins a professionj science education organizat
ongoing professional practice jonap . science education organizatior] The teacher participates in
. science education .
Biol S18K2, P2, P3 organizath and does not take advantage of all| professional development
Chem & Physics does not take professional development opportunities either through PR

S13 K2, P2, P3
Earth/Space S12, P2, P3

advantage of any
professional
development

opportunities

opportunities offered. Is hesita
implement neveab gained from
any participation in professiona
development.

university, school district, or
professial organizations. Th
teacher implements the new
knowledge and skills to impt

teaching and learning.
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VII. TWS Glossary

Source: Millersville University wetttpitémuweb.millersville.edu/~tws/eled/glossary.html
For the purpose of the ea@Vork Sample methodology, the following terms have these definitions:

Aggregated Dat@ata that has been combined to show averages and other representations of groups or the «
as a whole.

AssessmentA process of gathering evidence of stad@nglevith respect to a learning standard, objective or
target.

Cognitive ComplexitieBegree and level of mental processes required, such as recall of facts vs. thinking and
problem solving.

ContextSpecific information about students' backhesoldpol, community or the teaching/learning setting
that should be taken into account in the design of an instructional unit.

Cultural Backgroundihe context of one's life experience as shaped by membership in groups based on ethni
race, socioenomic status, gender, exceptionalities, language, religion, sexual orientation and geographic are
by the values of a local community.

Developmentally Appropriatgpropriate for the student's level of learning based on knowledge of his/her
physicakocial, emotional, intellectual development and/or prior level of achievement.

Disaggregated Dat@ata that is broken down to show difference among groups such as male vs. female, mini
vS. majority populations, socioeconomic status vs. pbibityigdoridual students.

Ethnic GroupGroup with a common ethnic origin often used interchangeable with race but also may refer to (
with a common ancestral origin, such as Italian, German, Japanese, Bosnian, Laotian, etc.

Formative Assessmemtssessment of student's learning at points along the instructional process used to guid
future instruction and learning.

Geographic Locatioihtame of city, town or school community that could be identified on a map.
Goal:A statement about leexgn, rare general achievements or outcomes that usually is not directly measurabl

IndicatorsStatements about observable behaviors or performances that provide evidence a standard is bein
or not met.

Individual Need$Needs associated with uniquaatkastics, abilities or situations of individual students.

Instructional StrategieBlanned and sequenced activities or processes designed to achieve a set of learning
targets or objectives.
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Instructional UnitA planned sequence of instrustiatiyuover a period of two to four weeks that contains: a)
specific learning outcomes related to national, state or local standards; b) an assessment plan to measure s
learning; c) a sequence of learning activities designed for the studghtsitelbeiteg adaptations for

students with special needs

Learning Modalitieglsually refers to the preferred senses students use for learning, such as visual, auditory ¢
kinesthetic.

Learning Style®A general term to describe how student$yrdaturabnd process information.

Learning Target
A general term that is used to replace learning objective and states more specifically what students should k
be able to do in measurable terms.

Levels of Learningk general term used tordifféate between lower levels, such as memory and knowledge or a
simple application; and higher levels that require more complex mental processes, such as analysis, making
inferences and evaluative judgments.

Objective Statements about expected acteat@pr outcomes that can be assessed by measurable
performances.

PreAssessmentA determination of student=s level of learning or achievement of a learning target or objectivi
prior to planned instruction.

PostAssessmentA determination of studefdwel of learning or achievement following instruction.

Race:Usually used to identify visible minority/majority groups such as African American, Hispanic, Asian Am
native American, pacific islander, etc.

Sex/GendetJsed interchangeably riefgito males vs. females.

Socioeconomic Statusicome level of home usually measured by eligibility for free and reduced lunch status.
Usually, schools are required to determine and report p&Ecstidei®s who qualify for free and reduced
luncles.

Special Need4&isually a reference to learning disabilities, handicaps or challenges that require special
accommodations for instruction and/or assessments. The term special needs also is used in references to h
students that require spextrategies to reach full potential.

StandardsGeneral statements about learning expectations-b2 whatdpts or teacher candidates should
know and be able to do.

Student WorkProducts produced bl2Rstudents that demonstrate performanespéact to specific learning
objectives or outcome.

Summative Assessmemrtssessment made at the end of a unit, course or program to determine student's ovel
achievement level, usually for the purpose of giving a summary score, grade or evaluation.



VIIl. TWS Score Sheet

Professional Education Teacher Work Sample Scoring Sheet

Name of Person Preparing Work Sample Date Submitted

Name of Person Assessing Work Sample d Date Assesse

Section IContextual Factors Section l1Unit Learning Goals Section llIAssessment Plan
A Know Factors 1 2 3 A Significance 1 2 3 A Alignment 1 2 3
B Know Students 1 2 3 B Clarity 1 2 3 B Clarity 1 2 3
C Learning 1 2 3 C Appropriateness 1 2 3 C Multiple Modes 1 2 3
D Skills & Prior 1 2 3 D Alignment 1 2 3 D Soundness 1 2 3
Learn . S .
E implications 1 2 3 Total_pomts p_053|ble =12 E Adaptations 1 2 3
60% = 7.2 points Total points possible = 15
Total points possible = 15 70% = 8.4 points _p P B
r ] _ - 60% = 9 points
60% = 9 points 80 % = 9.6 points _ .
B . - 70% = 10.5 points
70% = 10.5 points Total points earned _ .
_ . 80 % = 12 points
80 % = 12 points Total points earned
Tdal points earned P
Secton [V:Instructional Design Section Vinstructional Section VIAnalysis of Learning
Implementation
A Alignment 1 2 3 A Clarity 1 2 3
B Accuracy 1 2 3 A Sound Practice 12 B Alignment 1 2 3
C Structure 1 2 3 B Modifications 12 C Congruence 1 2 3
D Variety 12 3 C Congruence 12 D Impact on 12 3
Total points possible = 9 Learning
E Context 123 60% = 5.4 points Total points possible = 12
F Technology 1 2 3 70% = 6.3 points 60% = 7.2 points
. S 80 % = 7.2 points 70% = 8.4 points
Total_pomts po_sS|bIe =18 Total points earned 80 % = 9.6 points
60% = 10.8 points Total points earned
70% = 12.6 points p
80 % = 14.4 points
Total points earned
Section VIIReflection®n Teaching Section MI: Writing Guide Section IX(If Applicable)
and Learning
A ldeas 1 2 3
A Interpretation 1 2 3 B Organization 1 2 3
B Insights 1 2 3 C Voice 1 2 3
C Alignment 12 3 | bword Choice 12 3
D Future 123 E Fluency 123
E Professional Dev 1 2 3 F Conventions 1 2 3
Total points possible = 15 .
60% = 9 points G Presentation 1 2 3
70% = 10.5 points Total points possible = 21
80 % = 12 points 60% = 12.6 points
Total points earned 70% = 14.7 points
80 % = 16.8 points
Total poiatearned
Total Points possible = 11780% = 93.6 points Your Score =

47
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IX. TWSCandidate Attestation & Consent Form
Wichita State University
Teacher Education Unit
Teacher Work Sample

Candidae Name:

Candidate TWS ID Header (MywSu ID):

Attestation Clause Regarding Integrity Related to Submitted TWS
My electronic submission of this form to the Teacher Education Unit with the
MyWSU ID number identified below along with the date verifies thet TWS is
my own work documenting an instructional unit taught during my student teaching
experience. | understand that any misrepresentation of facts may result in
disciplinary action to the full extent of the Wichita State University Student Code
of Conduct, including dismissal from WSU and/or a failure to be recommended for
licensure.

Submission of this form allows the use of your submitted TWS document
and/or scores as part of current and/or future TWS research conducted by faculty.
It is anticipded that this research will be used as part of professional presentations
and/or publications. However, your personal information will never be revealed at
any time either as part of any presentation or publication.

MyWSU ID:

Date:
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X. TWS Remediation

Teacher Work Sample (TWS) Remediation Plan
Initial Teacher Education Programs

(Last Modified February 1, 2010)

The Teacher Work Sample (TWS) plays a prominent role in all WSU Teacher Education programs le
to initial teacher licensure. In W3iéteaiucation programs approved by the State of Kansas, initial program
candidates must pass the TWS with a passing score of 80@4ooratmave points of 117) and no less than
60% in any one sectigailure to pass the TM&&ins thaWSUOs LicendDfficer is unable to recommend a
candidate for his/her KSDE license, at least until the candidate has completed the assigned TWS remediatic
though the candidate cannot be recommended for licensure without a atbsinD/g8otee/she is dble
graduate without delay, pending successful completion of all other common assessments, curricula and deg
requirements.

The WSU Teacher Education Unit faculty is committed to helping every candidate be successful thro
instruction provided in stechgrogram coursework and related experiences, includiog $ect®gs. If
necessary, planned remediation will be provided for those who are not initially succes$ham@fidiee TWS.
candidates failing to meet the defined criteria witeddaezuoll in a one hour TWS Remediation course and

revise the TWS, under the direction of the assigned faculty member, until the criteria is met.
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Wichita State University Teacher Education Unit
Required Course Assessment Remediation Agreement

|. Student Information (PLEASE PRINT)

CandidateOs full name: myWSU#:
Mailing
address

Street City, State, Zip
Phone #: -mail addtess:
Program and major code Faculty advisor:

Il. Course Information
Course Number/Title/Section:

Semester/Year taken Course instructor:
Ill. Assessmentflirmation
Assessment in which the established criterion/criteria was not met

Mandated proficiency level Achieved proficiency level:

IV. Remediation

Work to be completed and expectetpoyflevel (please use an additional sheet of paper if more space is needed):

Date by which remediation work must be completed

Submit remediation work to:

V. Agreement:

l, understand that if | do not complete the remediation work explainec
and achieve the identified level of proficiency by the approved date, | will not be allowed to proceed in the program upo
reaching the prograne®stransition point.

CandidateOs signature Date
Course instructorOs signature Date
Copies semd: [ |ESS Office [ | Department chair Faculty advisor

Date Date Date

VI. Noatification of Successfully Completed Remediation:

CandidateOs signature Date

Course instructorOs signature Date

Course instructor sends a copy of this competed agreement to his/her Department Chair.

Note Dept. Chair forwards copiels|#8SS Office Faculty Advisor/Program Coordinator
Date Date

~ For Office Use Only ~
Assessment ID:
Date Remediation Notice Given to DMSp: / /20
Date Notice of Compledh Sent to DMSp: / /20

9/20/05, Form revised 9/22/06 DJK
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TWS1
Xl. TWS Spring 2011 Calendar
CT =Cooperating Teacher US = University Supervisor F = Faculty ST
Date Day Time Audience What Where Comments
Sudermann,
February 17 | Thursday 4:30 p.m. ST TWS STEPS Hughe. Shn!ey Lefever
training Metropolitan | Davis
Complex
TWS due
March 29 Tuesday]  ------- ST Submit online| Online in STER
through STEP
TWSs availab
April 1 Friday |  ---—---- F for faculty online
scoring
Faculty scorin
April 15 Friday |  ---—---- F in STEPS online
complet
Final Scores
May 1 Friday |  ---—---- ST available in Online in STER
STEPS
May 415 Remediation




